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Welcome Address

Haedong Kim

(President, Korea Association of Teachers of English)

Honorable presidents, esteemed guests, distinguished speakers, ladies and gentlemen from both home
and abroad. I would like to extend the warmest of welcomes to all of you attending the 2019 KATE Special
Interest Group, or SIG, Conference here at Chosun University in Gwangju. Gwangju, a city rich with
culture, is a fantastic place for us to discuss our theme: “Preparing the future of English education in Korea:
Challenges, opportunities, and directions.”

The conference will provide an excellent opportunity to think about English language education in a
variety of different ways. 11 different SIGs are taking part. The plenary speaker, Professor William
Littlewood of Hong Kong Baptist University, will talk about “Developing a Personal Approach to Teaching
Language for Communication in the Korean Context.” This and other speeches will broaden and deepen
our knowledge about the challenges, opportunities, and directions for English education in Korea.

On this meaningful occasion, my deepest appreciation goes out to all of the 2019 SIG Organizing
Committee members. They have spent tremendous amounts of time and energy to make this academic event
possible. A special thank you to the SIG chairs, who approved this conference when it was still very much
in “draft” form. I would like to express my gratitude to Professor Jae-Hyung Kim, the deputy president of
Chosun University, who provided this wonderful venue. Let me also take this opportunity to extend my
appreciation to the organizations providing KATE with continued sponsorship. Last but not least, I would
like to thank all of you, the participants, presenters and attendees at this SIG conference. You will play a
crucial role in making the event a great success.

With a thankful heart and high expectations, I express my hope that everyone will find the conference

inspiring and enriching.



Congratulatory Address

Jae-Hyung Kim
(Deputy President of Chosun University)

Good morning, everyone. And welcome, distinguished guests and speakers from Korea and abroad,
to Chosun University. On behalf of the university, I would like to say that it is our honor to host the 2019
Korea Association of Teachers of English Special Interest Group Conference, on the topic of “Preparing
the future of English education in Korea: Challenges, opportunities, and directions.”

Chosun University was founded in 1946 to serve the needs of the community—the founders had
great foresight as they undertook this mission. Now, Chosun is one of the top 15 universities in the nation
and has built sister relations with several outstanding universities around the globe. For 70 years, Chosun
University has played a crucial role in the development of the country, in accordance with the ideas behind
its foundation: moral education, practical education, and focused education for talented students.

Chosun University aims to nurture talented people who can contribute to national and international
welfare, by providing opportunities for intensive academic research, teaching, and public service, based on
both the ideals of the university and the educational ideals of the nation. This makes it the perfect place to
host a conference about the teaching of the English language. I am certain that the speeches by the
researchers at this conference will prove beneficial and worthwhile. We are also proud to showcase Chosun
University's vigorous efforts to meet its own world-class standards.

I want to express my wholehearted gratitude to all the conference committee members, who have
made this wonderful event what it is. I extend my heartfelt appreciation to those who have travelled great
distances from all over the world to come to Chosun University. We extend to you a warm welcome here
in Gwangju- May your stay be fulfilling and enjoyable.

I applaud the 2019 KATE SIG Conference, and I wish you all the best of luck in your endeavors.
Thank you very much.
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Plenary Speech

Developing a Personal Approach to Teaching Language for Communication in the Korean Context

William Littlewood (Hong Kong Baptist University)

Many developments in the field of language teaching methodology have been informed by the belief that there
exists a single ‘best method’ which can be implemented in every learning context. A famous instance of this was the
audio-lingual method, which was once thought to be based on such sound psychological and linguistic principles that
it must lead to universal success. Communicative language teaching (CLT) emerged partly in opposition to the notion
of the ‘best method’ but, in its early days, was itself propagated as an unquestionable solution to all the problems of
language teaching.

As experiences across the world have revealed the limitations of the belief, CLT has merged into a so-called
‘postmethod’ situation. Teachers are encouraged not to simply implement a package of principles and techniques
designed by others but to develop their own approach suited both to the nature of second language learning and to
the context where learning takes place (including the personal beliefs and styles of the teachers and learners involved).
The principles on which this approach is based should thus be ‘context-free’ in that they are fundamental to the nature
of second language learning as a process wherever it takes place but also ‘context-sensitive’ in that they can be
adapted to the needs and preferences of individual learners and teachers.

There have been several proposals in the literature for frameworks of principles which can guide second
language teaching in our ‘postmethod’ era (e.g. Ellis, 2005; Richards, 2006; Dornyei, 2013; Long, 2015). This paper
will look briefly at two of these frameworks (those of (Dornyei and Richards). It will then propose a higher-level
framework for developing a personal approach based on two defining requirements of the task, namely that learning
activities should:

e be oriented towards the goal of communicative competence (since only in this way can learning proceed in the
appropriate direction);

e engage learners as deeply and personally as possible (since only in this way can learning take place at all).

These two dimensions of ‘communicativeness’ and ‘engagement’ will be presented as a matrix. The
communicative continuum represents each learning activity’s orientation towards the communication of messages.
A teacher may draw on all parts of this continuum but in the course of learning, the dominant nature of the activities
will move further from those which develop the part-skills of communication to those which require a more global
communicative competence. The other dimension is also a continuum. The teacher will always aim to stimulate the
highest possible level of engagement, which may lead to effective learning in both communicative and non-
communicative learning activities. Possible guiding frameworks are Keller’s (2010) ARCS model of motivational
design (Attention; Relevance; Confidence; Satisfaction) and the four strands of engagement discussed by Philp and
Duchesne (2016) (Cognitive engagement; Behavioural engagement; Emotional engagement; Social engagement).

Working with this matrix, teachers in Korea may seek optimal ways to implement the two continua in their own
context.

Biodata

William Littlewood is an Honorary Professor at the Language Centre, Hong Kong Baptist University, teaching mainly
on MA courses in language studies. His publications are used widely in teacher education.






1. Second Language Acquisition

Z=A|: The State of the Art in SLA Research

Input types and working memory

13:00-13:30 Jaemyung Goo (Gwangju National University of Education) 3
13:30-14:00 Second Language Development in Writing: Measures of Complexity 4
| ' Ji-Hyun Park (Gyeongin National University of Education)
14:00-14:30 Coffee Break
Linguistic Alignment, Learner Characteristics, and L2 Development:
14:30-15:00 Comparing FTF and SCMC Contexts 7
YouJin Kim (KAIST)
The effects of task complexity of an integrated reading-writing task on

15:00-15:30 EFL learners’ task performance and lexical learning 9

Jookyoung Jung (Hankuk University of Foreign Studies)

15:30-17:00 =t 2P 39







Input types and working memory

Jaemyung Goo (Gwangju National University of Education)

Abstract

The present study reports a pilot experiment designed to investigate relevant claims regarding input types (i.e.,
genuine, simplified, and elaborated input) and L2 reading comprehension. Also examined was the mediating role of
working memory (WM), given its positive correlation with overall language comprehension observed in previous
research to date, in the extent to which different input types interact with L2 reading comprehension. Seventy-one
Korean EFL learners attending a girls’ high school at the time of the study participated in the experiment. They were
randomly assigned to three groups according to the type of reading text they were supposed to read: genuine,
simplified, and elaborated texts. In the actual experiment, the participants were instructed to read either modified
(simplified or elaborated) or unmodified versions of the same 8 passages (4 from The Korea Herald and 4 from
time.com) and answer 25 reading comprehension questions, 3 or 4 questions for each passage. Three different types
of questions were developed for the experiment (i.e., replication questions, synthesis questions, and inference
questions), and they were all four-item multiple-choice questions. WM was measured via an operation span (OSPAN)
task. Results showed that the simplified group significantly outperformed the elaborated group with no other
significant post hoc pairwise comparisons. When English proficiency was statistically controlled for, both the
genuine and simplified groups performed significantly better than the elaborated group on the reading comprehension
test with no significant difference between the two. In order to examine whether WM relates to L2 comprehension
of different types of textual input, three multiple regression ANOVAs were conducted. WM did not appear to have
affected L2 reading comprehension of any of the three text versions. Somewhat contrary to previous research findings
showing the association between WM and L2 reading comprehension, the present experiment failed to indicate such
a relationship. Some potential variables that might have given rise to the present results differing somewhat from
previous research evidence will be discussed. Data are currently being analyzed according to a couple of learning
styles as well. Relevant results will also be presented and discussed.

BIODATA

Jaemyung Goo is an Associate Professor in the Department of English Education at Gwangju National University of
Education, South Korea. He received his Ph.D. in linguistics from Georgetown University, Washington, D.C., USA.
His research articles have appeared in various scholarly journals including Studies in Second Language Acquisition,
Language Learning, and Language Teaching. He has also published book chapters and encyclopedia entries on such
issues as interaction, corrective feedback, working memory, and implicit and explicit instruction. His research
interests include, but are not limited to, interaction in SLA, cognitive individual differences and SLA, task-based
language teaching, and L2 research methods.



Second Language Development in Writing:
Measures of Grammatical Complexity

Ji-Hyun Park (Gyeongin National University of Education)

Introduction

Grammatical (syntactic) complexity refers to the range and the degree of sophistication of
the forms that appear in language production (Ortega, 2003). This concept has long been
regarded as an important construct of language proficiency and has been actively investigated in
the field of second language (L2) writing. Grammatical complexity is multidimensional in nature,
and there are a variety of measures that tap into different dimensions of the construct. In this article, I aim to review
how the construct has been operationalized through various quantitative measures in second language acquisition
(SLA) literature. I also outline recent developments in the measurement of grammatical complexity in second
language writing research. I begin by introducing the measures reviewed in three research syntheses (Bulté & Housen,
2012; Norris & Ortega, 2009; Wolfe-Quintero, Inagaki, & Kim, 1998). I then update them by examining more recent
studies that have used complexity measures.

Quantitative measures of grammatical complexity

Wolfe-Quintero, Inagaki, and Kim (1998) comprehensively reviewed measures used to assess grammatical
complexity. They examined 34 studies on second language writing published prior to 1996 and identified more than
30 grammatical complexity measures. The researchers categorized the measures into three types: frequencies, ratios,
and indices. Frequency measures are simple counts of the number of specific structures (e.g., number of
subordinators). Ratio measures count the occurrence of a structure in relation to another unit such as a clause or
sentence (e.g., number of clauses per T-unit). In index measures, various structures are weighted based on their
syntactic complexity. For example, in the complexity formula measure, different scores (0, 1, and 2) are assigned to
grammatical structures according to their complexity or difficulty. Synthesizing the results of the studies, the
researchers concluded that ratio measures such as T-unit length (MLT), clause length (MLC), T-unit complexity ratio
(C/T), dependent clause ratio (DC/C) and dependent clauses per T-unit (DC/T) were the best measures for L2 writing
development.

Norris and Ortega (2009) inventoried measures of syntactic complexity used in language-related fields and argued
that the construct of syntactic complexity be measured multidimensionally. They categorized the measures according
to the central focus of calculation: length (e.g., mean length of T-unit), amount of subordination (e.g., mean number
of clauses per T-unit), amount of coordination (e.g., coordination index), variety and acquisitional timing of
grammatical forms, and frequency of forms that are considered to be sophisticated (e.g., passive voice). They
examined 16 empirical studies on task-based language learning that employed complexity measures, and found that
only a few studies employed multiple measures representing separate dimensions of complexity. In addition, they
observed that the most frequently measured dimension was subordination, which may be misleading when we
interpret the decrease or increase of the measure as an indicative of proficiency.

Bulté and Housen (2012) reviewed 40 task-based L2 learning studies (published between 1995 and 2008). They
classified syntactic complexity measures in terms of the level of investigation. The measures were categorized into
overall measures (e.g., MLC, MLT), measures at sentential (e.g., DC/C), clausal (e.g., number of syntactic arguments
per clause), and phrasal levels (e.g., number of dependents per noun phrase), and frequency measures of specific
structures (e.g., frequency of passive forms). They observed that the reviewed studies used predominantly length-
based measures and measures of the amount of subordination, while uses of other measures were limited. Some new
measures that attend to specific structures such as relative clauses and infinitival clauses have emerged. However,
measures were still lacking for the examination of complexity at the clausal and phrasal level.

Recent measurement practices in second language writing research

In order to overview the more recent trend in the measurement of grammatical complexity, especially in L2
writing research, I conducted a manual search of six journals (Journal of Second Language Writing, TESOL
Quarterly, Language Learning, Modern Language Journal, Applied Linguistics, Studies in Second Language). I
examined volumes covering the years 2008-2017 and identified 12 empirical studies that employed grammatical
complexity measures (Bult¢ & Housen, 2014; Chan, Verspoor, & Vahtrick, 2015; Crossley & McNamara, 2011,
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2014; Kormos & Trebits, 2012; Mazgutova & Kormos, 2015; Llanes & Muno, 2013; Lu, 2011, Lu & Ai, 2015; Qin
& Uccelli, 2016; Yang, Lu, & Weigle, 2015; Yoon & Polio, 2017).

One of the observations in contrast to the previous syntheses was the increased use of sub-clausal measures.
Amount of coordination was investigated both at the sentential and clausal levels (Chan, Verspoor, & Vahtrick, 2015;
Lu, 2011; Lu & Ai, 2015; Yoon & Polio, 2017). In addition, many researchers tried to capture phrasal level
complexity, especially for nominal phrases. Some researchers looked into the occurrence of complex nominals per
T-unit (CN/T) or per clause (CN/C). Others calculated the length of noun phrases (Bulté & Housen, 2014; Crossley
& McNamara 2011, 2014).

Bulté and Housen (2012) noted that few researchers had employed multiple measures in a single study. Recent
studies seem to have responded to the criticism. Most studies reviewed here employed more than one measure, except
for one instructed SLA study (Llanes & Munoz, 2013). Employing more than one measure is a desirable trend
considering that complexity is a multidimensional concept that can only be captured by multiple measures (Bulté &
Housen, 2012; Norris & Ortega, 2009). This effort seems to have been accelerated by advances in technology. For
example, several studies reviewed in this article used Syntactic Complexity Analyzer (Lu & Ai, 2015; Lu, 2011;
Yoon & Polio, 2017) to automatically compute a number of syntactic complexity measures that have been popularly
used in L2 development studies.

As mentioned earlier, grammatical complexity is often defined in terms of the range and the degree of
elaborateness of syntactic structure. It seems, however, that the former aspect (i.e., the degree of variation) of
complexity remains a relatively infrequent concern compared to the dimension of elaborateness. While the degree of
sophistication was predominantly investigated by length and subordination measures in most of the studies, I found
only four studies out of 12 in which researchers attended to the dimension of variety. Some used a syntactic similarity
score calculated by Coh-Metrix, and others calculated either frequencies or distributions of various grammatical
structures. For example, Mazgutova and Kormos (2015) counted the number of various structures that had been
considered as features specific to the academic genre. However, the selection of grammatical structures varied from
study to study, and the researchers did not specify the rationale behind the inventory of grammatical structures they
investigated; thus, the validity of these measures is still unexplored.

Conclusion

For decades, grammatical complexity has been employed as an important descriptor of L2 development and
proficiency. Many quantitative measures have been developed and used in order to tap into various dimensions of
the construct. In spite of recent advances in the measurement of the construct in many ways, there is room for further
research. More investigation of diversity dimension of grammatical complexity seems to be needed.
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Linguistic Alignment, Learner Characteristics, and L2 Development:
Comparing FTF and SCMC Contexts

Youlin Kim (Korea Advanced Institute of Science and Technology)

Linguistic Alignment and Second Language Research

Building on interactionist perspectives, second language (L2) researchers have explored the concept of
interactive alignment, which refers to the language users’ development of aligned representation via an automatic
psycholinguistic priming mechanism (Branigan, Garrod, & Pickering, 2014). Interactive alignment research has
shown that previously heard or read language input tends to be processed faster, and language users often produce
the linguistic features that they were previously exposed to rather than the alternative ones (McDonough &
Trofimovich, 2009 for a review). Previous L2 linguistic alignment studies suggested the pedagogical benefits of
alignment tasks on language learning focusing on various features such as passives, relative clauses, questions, and
stress patterns (e.g., Conroy & Antén-Méndez, 2015; Kim & McDonough, 2008; McDonough, 2006; McDonough
& Chaikitmongkol, 2010).

To date, interactionist SLA researchers have increasingly examined L2 learners’ interaction via synchronous
computer mediated communication (SCMC) (see Ziegler, 2016 for a review). Previous SCMC research has shown
that although similar interactional features were found between SCMC and face-to-face (FTF) interactions, many
differences have also been identified (e.g., students’ attention to target features). Despite a large amount of research
comparing the SCMC and FTF, the alignment effects between written SCMC (i.e., text-chat) and oral interaction has
not been examined.

The Current Study

The current study examined the occurrence and the benefits of linguistic alignment in two modalities: FTF
and SCMC focusing on stranded prepositions (e.g., This is something you stack clothes in.). It further examined how
learner characteristics (i.e., language proficiency, knowledge of target structure, working memory) mediate the
effects of linguistic alignment. The following questions guided the current study:

1. To what extent does structural alignment occur during FTF and SCMC interactions among Korean

EFL learners? To what extent do modality of interaction, working memory, previous knowledge of
stranded prepositions in RCs and overall language proficiency impact the amount of structural
alignment?

2. To what extent does structural alignment facilitate production of stranded prepositions in RCs? To
what extent do modality of interaction, working memory, previous knowledge of stranded prepositions
in RCs, the degree of structural alignment and overall language proficiency impact the alignment
effects on the learning of stranded prepositions in RCs?

A total of 94 Korean university students participated in the study and were assigned to one of the following
groups: FTF alignment, SCMC alignment, FTF control, and SCMC control. The data were collected over three weeks.
The alignment experimental groups completed two alignment sessions, three stranded preposition tests with the
researcher. They also carried out a running span test (working memory measure) and cloze test (proficiency measure).
The results of the Linear Mixed Effects models showed that linguistic alignment occurred in both FTF and SCMC
modes. The findings further suggested that alignment was facilitated significantly more in the SCMC than FTF
interactions. In terms of the learner characteristics effects, learners’ prior knowledge of the target structure was
significantly associated with the occurrence of alignment and interaction-driven learning.
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The effects of task complexity of an integrated reading-writing task
on EFL learners’ task performance and lexical learning

Jookyoung Jung (Hankuk University of Foreign Studies)

Abstract

This study examined whether cognitive demands of an integrated L2 reading-writing task affect learners’ task
performance and incidental lexical learning. Thirty-four Korean undergraduate students read an English opinion
essay that promoted a certain view, and wrote an argumentative essay that presented the opposing view to the reading.
Participants were randomly assigned to either — complex condition, in which they received content support during
writing, or + complex condition without any conceptual assistance. The results indicated that reading comprehension,
as measured with a summary cloze task, was not different between the two task conditions. However, keystroke-
logging files revealed that the participants who did not receive content support paused significantly longer and more
frequently between sentences, inserted more additional information during writing, and produced linguistically less
sophisticated texts. Lack of content support was also shown to lead participants to demonstrate superior ability to
recognize target word forms. The overall findings indicate that content support in an integrated reading-writing task
may encourage learners to engage in more intensive linguistic decoding (i.e., reading) as well as encoding (i.e.,
writing) processes.

Research questions

The present study attempts to fill the gaps in the literature, namely, lack of attention paid to task complexity of an
integrated reading-writing task and its impact on L2 learners’ task performance and incidental vocabulary learning.
More specifically, the following research questions were addressed in this study:
1. To what extent do cognitive demands of an integrated reading-writing task affect learners’ task performance?
2. To what extent do cognitive demands of an integrated reading-writing task affect learners’ incidental
vocabulary learning?

Participants

The participants were 34 (18 male and 16 female) Korean undergraduate students. Their average age was 22.44
years (SD = 2.44), and the average onset age of English learning was 6.71 years (SD = 1.47). Their English
proficiency level was estimated with their TOEFL scores, and the average was 94.94 (SD = 2.20).

The integrated reading-writing task

The participants first read a passage that argues necessity of mistakes in human history. The passage contained 407
words, 85% of which were within the list of the most frequent 2K words. After reading the passage, the participants
were asked to write an opinion essay that refutes the argument presented in the reading passage. They were allowed
to have the reading passage while writing the argumentative essay. During writing, the participants’ keystroke-
logging files were recorded with research software, Inputlog. The participants had 5 minutes for reading and 60
minutes for writing.

Cloze task

Once the participants completed the integrated task, they were asked to carry out a cloze task constructed with a
summary of the passage. The cloze task consisted of nine blanks that substituted keywords of the passage, and the
maximum score was 8. Participants scored if their response was the exact word or its synonym, and misspelling also
received a score as long as it was deemed as correct in a meaning sense.

Vocabulary recognition tests

Eight lexical items were selected from the reading passage and used as the target constructions to examine the effects
of task complexity on the incidental vocabulary learning. All of the target words were nouns to control for part of
speech, and appeared only once to control for frequency. These lexical targets were replaced with pseudowords that
followed English orthographic and morphological rules.
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The participants’ ability to recognize the target pseudowords were measured with 32 items constructed using timed
Power Point slides. First 16 items asked participants if they remembered seeing the word while performing the
integrated task on a provided answer sheet. The amount of time that each item remained on the screen was 5 seconds,
which was determined from extensive piloting. Eight items were the target pseudowords, whereas the other eight
were other pseudowords that served as distractors. The total score for this test was 16, and the test took about 2
minutes.

Next, another 16 multiple-choice items asked participants to select a correct meaning of a given target word from
four options. Eight items were the target words while the other eight were the pseudowords used as distractors in
the form recognition test. Each item stayed on the monitor for 8 seconds, which was determined from piloting. The
options included the correct meaning for the target pseudoword, two meanings for other target pseudowords, and ‘1
don’t know.” The maximum score was 16, and the test took approximately 3 minutes.

Results and discussions

To validate the effects of task manipulation, the participants’ perceived task difficulty was assessed via four
questionnaire items (i.e., ltem 1: [ felt this task was difficult, Item 2: [ invested a large amount of mental effort to
perform this task, Item 3: I struggled during this task, and Item 4: [ thought this task was demanding). The results of
likelihood ratio tests showed that Complexity had a significantly positive influence on perceived task difficulty (¢ =
2.75). It can be assumed that, as predicted, provision of conceptual assistance allowed participants to feel less need
to generate ideas on their own, reducing attentional burden in the planning stage.

The mean cloze score was 5.51 for — complex (n =17, 95% CI [4.50, 6.52], SD = 1.84) and 5.30 for + complex group
(n=17,95% CI [4.29, 6.31], SD = 1.31). A series of likelihood ratio tests against a null model only with random
effects revealed that inclusion of Complexity (¥°(1) = 0.11, p = .74, R’ < .01) did not improve the null model. The
summary cloze items were easy for the participants, and hence there was a ceiling effect, masking any effect of the
task manipulation on reading comprehension. It should also be noted that participants under both task conditions
were allowed to have the reading passage while writing, which could have attenuated the influence of content support
on the level of reading comprehension.

The keystroke logging files revealed that the participants made significantly more frequent, (#34) =2.661, p =.012,
Cohen’s d = .0.739) and longer pauses (#(34) = 2.233, p = .026, Cohen’s d = .0.647) between sentences when they
did not receive content support. Similarly, participants made significantly more inserts when they were assigned in
the + complex condition (#34) = 2.098, p = .044, Cohen’s d = 6.494).

When participants had to generate, select, and organize their own ideas and translate them into the TL forms without
any conceptual support, they might have been under greater cognitive loads in the planning and formulation stages
and hence made more frequent and longer pauses (Kellogg, 1996). Also, the lack of content support appeared to lead
the participants to focus more on higher-level conceptual processing, as reflected in increased number of inserts,
while lower-level linguistic processing, as manifested in the number of deletes and r-busts, were relatively left
unaffected.

The analysis of written texts demonstrated that the proportion of K2 words (#(34) = -2.058, p = .048, Cohen’s d =
0.706) and the number of modifiers per a noun phrase (#34) =-2.411, p =.022, Cohen’s d = 0.821) were significantly
greater for the — complex condition. As predicted and confirmed in previous studies that showed detrimental influence
of increased task demands on overall textual complexity (e.g., Kormos, 2011; Ong & Zhang, 2010, 2013; Révész et
al., 2017), writers without content or structural support may experience greater mental pressure to constantly
engaging in creating, choosing, and arranging ideas during writing, and hence, only limited attention can be spared
out for elaborating language.

The results also revealed that Complexity had a significantly positive impact on vocabulary form recognition scores
(t=2.41). It appears that, when supporting ideas were not provided, participants might have relied more heavily on
the reading passage, trying to understand it accurately and thereby produce useful ideas to be included in their
writings.

Conclusion

The present study provides some insight onto how task demands can affect learners’ performance on an integrated
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reading-writing task and their incidental lexical learning. More research into the impact of diverse manipulations of
integrated reading-writing tasks will be imperative for fuller understanding about TBLT in wider theoretical and
pedagogical contexts.
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Using Al Speaker for Teaching English to Children

Seongyeub Chu (Cheongju Shinsong Elementary School)

l. Introduction

According to the 2015 revised national curriculum, the objective of primary English education focuses on the
ability of communication in English by using spoken language, which means the competence of understanding and
speaking the basic English expressions used in everyday life. Thus, it is the core role of instructors to make students
be prepared to become appropriate members in the future international society, by continually giving opportunities
to be familiar with artificial intelligence. And it sure is in accordance with the 4™ industrial revolution which has
been getting attention recently. With this changing educational environment, students are encouraged to learn English

in more creative ways by having them interact with Google Home Al speaker.

II. Research Contents and Methods

1. Subjects and Period
1) Subjects: Students in 4~6 grades of Shinsong Elementary School
2) Period: June~October in 2018

2. Methods
1)Tools
a) Google Home Al speaker

Google Home is the Al speaker made by Google, the world's largest search engine company. It is activated by

Google Assistant, which is the Al voice assistant. The Google Assistant analyzes user's life patterns by having

conversation and assists their everyday life.

b) Google Cloud Platform(GCP)
Google Cloud Platform(GCP) is the interface managed by Google to provide users with diverse APIs(Application

Programming Interface) related with Al and programming. Anyone can develop and use different Al applications by

coding with programming languages such as 'Java’, ‘Python’ and so on.
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c) Dialogflow
Dialogflow is a Chat Bot API provided by GCP. Users can program it with questions and answers related to many
different circumstances. And when it is integrated to technological communication interfaces like Google Assistant,

Facebook Messanger, Skype etc, the program gives proper answers by considering the context of given questions.

2) Educational Methods
a) Design

Dialogflow program was integrated with Google Home(Google Assistant) to facilitate students learning the contents
of the 2™ chapter in the 4™ grade's English Textbook, 9" chapter in the 5™ grade’s English Textbook, 5™ chapter in
the 6™ grade’s English Textbook, published by ‘Chunjae Education’. The programmed questions and answers were

related with the contents in the textbooks. Students could review what they had learned by having a talk with it and

become familiar with English through many conversational activities.

b) Examples
The activity was designed to get students to freely have conversations with the Al speaker based on the main

expressions that they had learned, not just repeating the scenarios written in the textbook.
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Scene of Textbook Activities(Chapter 2, 4™ grade)

Redesigned Activities

| wos 4 uesi g g o 2ve

Py n
vy ‘ \

\o

soccer basketbal

tenrs badminton R I 2L

G

The original activity was making students practice the
expressions of proposal and answer with partner. It
was redesigned to get them to write down their own
sports on handouts and to have a talk with Google
Home. It was made as a game and students had
conversations with the speaker repeatedly. They took
part in the dialogue with Al speaker using the words

and interacted with it.

Scene of Textbook Activities(Chapter 9, 5™ grade)

Redesigned Activities

w Talk Together; zxig v, 2¥ U4E Hohe TN CA2F 5 FAC,
Hello? Can | speak to
Sam, please? !

Speaking,

Hi, This is Amy. Let's Okay,
this afternoon, What time?

— — gt

How about ©  Sounds good.
at 7

; i’h

The original activity was making students practice the
expressions of proposal and appointment over the
telephone with their partner. However, it was
redesigned to make students write down their own
appointment and time on handouts. They took part in
the dialogue with Al speaker using the words and

interact with it.

Scene of Textbook Activities(Chapter 5, 6™ grade)

Redesigned Activities

This activity was redesigned from the sum-up activity.
The main expression was about description. Students
were given worksheets with this picture and had
interaction with the Al speaker. They had to find the

friends of Al speaker by listening to the description of

the friends’ dancing partner.
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III. Research Results and Discussion

The teachers who teach English in elementary schools in ROK, EFL environment, always feel regretful as students

learn English because Korean children don't actually use it in normal lives. The textbooks hardly contain the activities

to use diverse English expressions, but just let students repeat after CD-ROM voice. In this sort of pilot study, these
deficiencies were supplemented and students were led to speak learned expressions autonomously in the conversation
with Al speaker. As a result, students have become used to using English expressions authentically in accordance
with circumstances not just speaking or reading sentences automatically. And also, they started to have a talk with

each other using what they had learned after the class.

There are many ways of assessing spoken English such as interview, description, speaking personal thought and
so forth. But most of them give students certain scenarios, make them practice with it, and finally go ahead. Hence,
it is hard to say that a student who got good grade in the assessments would speak flexibly in authentic situation.
However, if students are assessed in the process of having a talk with Al speaker, as a substitute of a native English

speaker, we will be able to evaluate their authentic speaking ability.

IV. Conclusion

One of the most important things in the assessment of spoken English is the ability of students to speak what they
learned in real situations. The reason why process-focused assessment gets attention is that the process of students’
everyday conversation should be assessed. If students are made to continually use what they learned and have a talk
with Al speaker, there will be more opportunities to evaluate how children engage in the process of conversing in

English. I highly expect the further development of research in education and assessments using these new

technologies for students.

BIODATA

Seongyeub Chu is a teacher of Shinsong Elementary school in Cheongju. He is serving as an advertising executive
of The Korea Association of Primary English Education(KAPEE). The academic interest is incorporating Al speaker
in primary English education.

Phone: 010 — 4631 — 4390

Email: chseye7@gmail.com
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Younghoon Sohn (Cheonan Dujeong elementary school)

1. assisted English Learning ; Implementation and evaluation.
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3) XpHO{ Olsf Z[Et CHst YE|F(Conversation algorithm based upon Natural Language
Understanding)
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Sohn Younghoon is a teacher of Dujeong elementary school. He completed Bachelor’s degree from Gongju National

University of Education in 2009 and completed Master’s degree from Dankook University in 2018. He is currently
working as an Executive secretary of Chungnam Association of Primary English Education. He is striving to create
a new English learning environment assisted by artificial intelligence which helps teachers to evaluate every single
students’ achievement genuinely and students to learn English personalized with the aid of artificial intelligence
Email : hughsohn@outlook.com

Phone:+82 10 4320 9958
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Best Collaboration Tool

Hao gy

AEQ HE A

www.youtube.com
https://docs.google.com

7|7+2 49| OLE 7ty 2t
360 Fat

Al

o

Try asking me yes-or-no questions,
like 'Can you fly?' or 'Do you eat
meat?'

00

Seeif you can guess the animalin
20 yes-or-n onyour

$

Directions

. g Oxd =152 §8F AES % nALEH

. SHAES TXd gulolAE ARSHA AHEE F A& TG Suite=¢ 2 HAGA TS
. =79 88 IU3Ete Adx L Al A7E Y3 ARV ¥4
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BIODATA

Jungeun Judy Kim is an English teacher with 21 years of experience in teaching, training, developing curriculum and
content for students of various levels and age-groups, enjoying learning and adopting new technology to new class
settings and educational environment to enhance communicative skills for the students especially who need visual
and sound aids like ‘Speech Technology.” Since 2009, she has run classes for the blind and the hearing-disabled with
their parents and carers to allow them to experience the excitement and joy of learning English using game
applications and various open sources that the Google provides to educators. This drove her to organize a volunteer
team, ‘Hands In Hands(www.handsinhands.kr)’ with 48 educators in South Korea in 2013 and it was certified by
Suwon city government in May, 2017 currently working on a new volunteer project for the patients with early
dementia through regularly reading English story books and various board games with volunteers not only to promote
reading, verbal fluency and intelligence but also to delay the onset of further stage of dementia.

Email: judy7222@gmail.com

Phone: (010) 8005-3999
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tbhnews

waltch.com

Local National Video Col Entertai t Obituaries Classifieds Sh

2016-02-20 at 10:29AM n a
-

Unplugged: Tabletop gaming
finds its golden age in a world
gone digital ..
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You must fill
all the
spaces.

v -

You are a ’ .;T Y
woodcutter LGS
in this game. f"f«",";@)
r7 Corner g First

Put your
first block
there.

N

A trunk
needs four
barks.

9 Turn

A cross pipe
can connect
two
different
pairs.
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How to use Al based translators in the classroo

Sim, Chang-Yong (Gyeongin National University of Education)

1. Al based Translators

- Google Translate
- Bing Translator

- Papago

- Kakao ¥

- Amazon Translate

2. Challenge to Machine Translators
HOpE AN FLE LS olws] FAMA. dFa7t A0 Lt LIoA HE AS FO{A. ZOHX|7t

A FLf LHE =0HF0{A Otttb= of A=A Z=ZIC

Google
o= sqvansoz | Q
@0 @A0| S| A AK - @30 F0 =Y - m

A0L7F Q10| EL}. LIS ofwfsf =M A WA DT Qlof SCH Lo A HE Z42 F0o{A. X | have amom. Thank you for being nice to me. There is a refrigerator. Give me
|

o
ZOFX| 7t L0 ELt. L2 E0F30f A Oftith= off UEX| 227 something to eat. | have a puppy. | do not know why Dad is playing with me.

LDIE 86/5000 Deo<

7 FE AN

eommaga iss-eo johda. naleul yeppeohae jusyeoseo. naengjang-goga iss-eo johda. na-ege meog-eul

geos-eul jueoseo. gang-ajiga iss-eo johda. nalang nol-ajueoseo appaneun wae issneunji moleugessda.
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§ papago  maoiswe oM am ©2 v It

st=20] ZX| = o]

07} A0] EC}. LIS oflitfel FMA. AEDIE A0 ZCh LA HE AS F X It's good to have my mom. Because you liked me. It's good to have a

OfAl. ZOkX|Z}L QL0f EC}. L2} 501301 A Oftti= eff L=X| EEZ&!EH refrigerator. by giving me something to eat It's good to have a puppy. I
don't know why my dad is playing with me.
9lA 7= £ 3 0jo] 2 l7Ex g 2folE 0] QA P £ 8 of 2{z2|x{={ 0l o] 71
0] 44 £ o QA A= £ 8 0] B ofo] ERE L 2f0] 0fo| TS 0| % E2fo|2) & ]

& el am
) @ Heisp| ) w | B
© sy
203 F20i3
o good [gud]

1. (MEl-ZF 50I) good, fine, nice; (CF2 KL} better (than), superior (to) L(ENOR)ZEL 2 BAR, VI, F2 CREARR 3 M) 4 AT AIRE

2 (42-¢1E S0l) good, nice, good-natured

2 (42112 50l) good, fine; (H1Z0]) well-built mom [mam;

2 10L201AQLON OINL INATED | CiAS) X102 C Mol 0igIL Fiatol miat

kakao i #H% ™

gof v

1

rol

120 v

AOL7F Q0] ECt LIS oflts FAA. R TF U0 ECH LA HE ZHE | like my mom. She's beautiful. | like the fridge. Give me something to eat. Good.

FOIA. ZOIX|ZH U0f EC}. Lt &0HF0{Af Ottt of =X L2 Playing with me.

pen [O=n e6/5000% [EETLE] pen [=n

B Microsoft

s=oi@ng |V 2 a0 Rt
AOF7F U0 ECt LIS oftidh =M. dZ Mom is good. For me pretty. The fridge is
D7F QO ZLE LA HE A2 A, nice. giving me food. Dogs are good. I'm not
ZOFX| 7} QO L} Lzt =030 A Oftl sure why Daddy is so nice to play with me.
= 2 [=X 22 L

86/5000 P BB N R D &2
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3. Post-Editing is not good enough!

MACHINE TRANSLATION POST-EDITING

Full Post-editing

Light Post-editing

MT

Output Lexical Errors

Costa et al. (2015)

- LEXS-
rlexis <pE 1 addition

ERROR-

8ol SYPE |
 grammar -SRAVMAR-
 semantic EMANTIC |

Syntax Errors

omission TYPE

Appropriate

Style

punctuation
rorthography ORTHOGRAPHY capitalization
spelling

OMISSION- rcontent-word
function-word

ADDITION- [Oﬂmant_word
TYPE function_word

untranslated

rword-class
tense
VERBS-
-verbs W{person
blend
) . MISSELECTION-
rmisselection e gender
AGREEMENT- [ humber
-agreement
ag TYPE person
blend
-contraction
-misordering
rconfusion_of_senses
rwrong-choice
+collocational_errors
-idioms

style
) DISCOURSE- .
-~discourse W[VBH ety
should_not_be_translated
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Mercader-Alarcon & Sanchez-Martinez(2016)

Mistranslation
Accurac Omission
Y Untranslated
Addition
Spelling
Typography
Word-form
Part-of-speech
Grammar Agreement
Tense-mood-aspect
Fluency

Word-order
Function-words

Date-format
) Time-format
Locale-convention
Measurement-format

Number-format

Melby, Fields & Housley (2014)

Terminology
Mistranslation
Accuracy Omission
Addition
Untranslated
Register
Content Style
Inconsistency
Fluency %pelhr;g h
Mechanical YPOETaPhy
Grammar
Locale violation
Unintelligible
Completeness
Verity Legal requirements
Locale applicability
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Ministry of Electronics & Information Technology, Government of India (2016)

No.  Acceptability Parameters Grade Assigned Weight Ml\i/rlleilzqiglr:lmsl/core
i. Meaning Expressed 2/1.5/0.75/0 20 40/30/15/00
ii.  Sentence structure 2/1/0 10 20/10/0

iii.  Word Inflection Error 1/0 5 5/0
iv.  Spelling Mistakes 1/0 5 5/0
V. Suitable for Intended Purpose 1/0 10 10/0
Vi. Transliteration 1/0 5 5/0

vii.  Punctuations 1/0 5 5/0

viii. Numerals 1/0 5 5/0
ix.  Abbreviations/Acronyms 0.5/0 5 2.5/0
X. Extra Word/Un-translated Words 0.5/0 5 2.5

4. Pre-Editing is Required!
Natural Korean sentences are not machine friendly.
Missing arguments: 550} 2.2
Lengthy sentences: S.UF7F Ht} 371 AL
Ambiguity: THE]7} Hoj g,

Machine-friendly Korean is required.

il

™ O
H

r
u
A
[
E
©
i
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i dispositius mobils Revista Tradumatica: tecnologies de la traduccio 14. 172-186.
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BIODATA
Sim, Chang-Yong: Professor of the Department of English education in Gyeongin National University of Education.
The main research interests are in the area of language acquisition, methodologies, interlanguage and linguistics.

Email: simyong@ginue.ac.kr
Phone: (032) 540-1332
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4. Materials & Curriculum Development

Z=H|: Preparing the future of English education in Korea
: Challenges, opportunities, and directions

Matters of Regaining Territory or Improving Quality
13:00-13:30 : Where are we going? 65
Kyungsuk Chang (Korea Institute for Curriculum and Evaluation)

A Sense of Ownership in Change Process
13:30-14:00 : Teacher voice through action research 71
Uisung Lee (Gimhwa Middle School)

14:00-14:30 Coffee break

Insights from the School-based English Teacher
14:30-15:00 Development Progammes 77
Brian Sullivan (British Council)

Perspectives from international standards

15:00-15:30 Hyunkyung Choe (British Council) 7
15:30-17:00 =0 29329







Matters of Regaining Territory or Improving Quality: Where are we going?

Kyungsuk Chang (Korea Institute for Curriculum and Evaluation)

1. Changes in the National Curriculum of English
v’ Transitional Period (1946~1954)

The 1% National Curriculum (1954~1963)
The 2™ National Curriculum (1963~1973)
The 3™ National Curriculum (1973~1981)
The 4™ National Curriculum (1981~1987)
The 5™ National Curriculum (1987~1992)
The 6™ National Curriculum (1992~1997)
The 7™ National Curriculum (1997~2006)
The 2007 Revised National Curriculum
The 2009 Revised National Curriculum

The 2015 Revised National Curriculum

D N N N N Y N N U NN

a. The number of English classes a week

<Table 1> The number of classes in 3" National Curriculum (1973)

ST 1 2 3
miely
= = 70 70 70
(62)] (2 (2
= of 140 175 175
a4 [45)] (5
= At 70 70
(2) (2)
At 3 105 70 ~ 105 70 ~ 105
3 (2~ 3) 2~3)
= En 140 105 ~ 140 105 ~ 140
(4 (37 4 (374
oF = 140 105 ~ 140 105 ~ 140
@ (3~ 4 (3~ 4
B = 105 105 105
(3) (3) (3)
= ot 70 35~ 70 35 ~ 70
@ (1~ 2) (1~ 2)
] = 70 35~ 70 35~ 70
) (1~ 2) (1~ 2)
= = 35 35~ 70 35 ~ 70
1 (1~ 2) (1~5)
2 =2 o 140 70 ~ 175 70 ~ 175
4 (276 (276
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374
680
272
272
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<Table 2> The number of classes in 2015 National Curriculum
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c. Functions and Standards

-the 3th National Curriculum(1973)-
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[9 & 01-01]01 7Lt 28S =1, A, FAYE 22(5 A2 =+ ULk

[0 H01-02] 22 23 CHO[Lt Tt LY FH|of 2teh ”O[Lt HistS
=1 MF ZEE miofed - ALY

[0 H01-03] 2 Y=HOLt Tt LY FH|of 2het O, AN, E= =8| 2t
TOILL CietE 1 MF F2E oot - ATt

[0 H01-04] 2 E=HO|Lt Tk LY FX|of 2o —O|Lt OietE 21 A4,
TH, 25 otefg = ALt

[9 H01-05] 2 H=O|Lt Tt LY FH|of 2Heh ”O[Lt UietE &1 SHAte|
HEOILt B=E FE2 & ALE

[9 H01-06] 2 H=O|Lt Tt LY FH|of 2Heh ”O[Lt UietE &1 BHAte|
o=l FHs FEY + ULt

[0 H01-07]2 S E=HO|Lt Tt LY FX|of 2heh —OIL TietE &1 LOILf
Aol =M, T2 HAE FEY + ULk

[9 H01-08] 2 H=O|Lt Tt LY FH|of 2heh —OILf TietE &1 LOILf
Aol Jolur AnE F2g 4 ALE

[9 H01-09] 2 H=O|Lt Tt LY X0 2ok ZO|Lt OietE 21 &% 9
SHAL ZHe| BAE FE2E 5 AULE

2. What Have Changes in the National Curriculum Brought to ELT at Schools?

+ Heavily rely on textbooks . h
* grammar-translation approach

* Teacher-centred
» Narrow gap between pre-service and in-service TT y
* Gap between theory and practice )
« TETE, TEE, [ « communicative language teaching ]
* Resources, multimedia assisted LL (ESL, EFL)
+ Student-centred Y,
* English as a tool N\
* Emphasis on aligning curriculum, pedagogy, and assessment
* Meeting individual students’ needs

Usi hnol . froct [ * Post-CLT (EIL,EGL,CLIL,CBLT, CBI) ]
+ Using technology to improve effectiveness « ELT in 4C’s for future
» Teacher professional development J

. . . . \
«Differentiated English learning
T * Differentiated ELT

. th

Artificial intelligence, AR, 4% IR [ + Along with Cutting edge technology, digital economy ]
s Teachers' CPD, a sense of ownership )
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3. Aligning Issues in the National Curriculum

= What level of proficiency do the students reach when they successfully completed courses for each grade or
school levels?

= What levels of other international frameworks(e.g. ALTE, CEFR) can each level in the local framework be
referred to ?

B
CEFR Levels | | ALTE

| Local Standards & Levels I

S: 424 02-01 -~

W: 920401
J

| High School Level
L: 102101-01+~ Can Do Statement
S: 102402-01~
R: 102403-01 - r
W: 102404-01 -~ -

= A gap between the local and international standards

Primary School Level Grades 3-4
Level R: 424 03-01 = ~l 2
- Goal 1 W:42004-01- ) : L L
- Goal 2 H 01T+ [
=Ll Grades 5-6 $: 62 02-01 «Can Do Statement :
Level R: 62103-01 _l_ ?
W: 62104-01 - J
Middle School Level
L: 92401-01 "'CnnDoSnt-nn:
fg ; Grades 7-9 $: 9%02-01 = -
.Goal 3 Level R: 9910301~ V9203-04 ? ’
?
/

-Compatibility of the locally developed standards with the international ones

-Relevance of the local standards to the overall goal of English education stated as ‘being able to communicate
in the global world’

= Need to align the local and international standards
-To meet the needs of English learners, teachers, and end users of English language qualifications
e.g. to inform teachers in making instructional decisions in teaching and assessment

e.g. to make Korean students prepare for working for the global firms, for going abroad to study, for
professional development

-To change the current assessment system in accordance with the aligned standards
e.g. suggestion for anytime evaluation tool

- To bring about a systematic change in English language education by providing directions toward the overall
goal
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4. Implications for Improving the National Curriculum of English

Short-term effort to improve the local framework, aligning the local standards with the international ones,
in relating different frameworks to each other, with a concrete description of levels, while still being
generalizable

- considering the possibility of rebuilding the current framework from scratch)

Need to invest long-term effort in developing framework systems to describe language proficiency that meet
the needs of English language learners, teachers, and end users of language qualifications, data-based
systematic and rigorous research(e.g. ALTE, 2002)

Research on how to reflect locally specific needs, if any, in the alignment to be met with commonly required
needs from the global market

Challenge to integrate needs for the 21* century skills in ELT with the aligned standards

Significance of raising teachers’ awareness of need to change standards informing teaching and assessment
through action research

References

Association of Language Teachers in Europe. 2002. The ALTE Can Do Project. ALTE.
ESOL Examinations. 2011. Using the CEFR: Principles of Good Practice. University of Cambridge.
Ministry of Education. 2015. The National Curriculum of English. Notification No. 2015-74 [Vol. 14]
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Improving Reading Ability through Context-based Activities and Free Reading
based on Standards of Achievement

Ui-sung Lee (Gim Hwa Middle School)

Change in teaching and why is the change important

Key competencies of 2015 revised subject curriculum are English communication, self-management, community,
and information processing competency. It is needed to reorganize the content structure in order to make
improvements in teaching. Teaching methods such as student-centered classes help to improve evaluation methods.
It is very important to get students motivated through various context-based activities based on standards of
achievement, encouraging them to continue to read with confidence and willingness. Improved reading ability is
transferable to other skills to help students grow into independent English learners; while enhancing their key
competencies.

How to change

Standards of Achievement for reading

[9B03-02] Students can read common topics, understanding their details.
[9B03-04] Students can read familiar subjects, understanding their plots, topics, and main points.
[9Z03-06] Students can read familiar subjects, understanding the writer's intentions.

[9B03-07] Students can read familiar topics, understanding the sequence of events.

1. Make lesson plans with context-based activities based on standards

Standard [9€03-04] Students can read familiar subjects, understanding their plots, topics, and main
points.

Key - Communication competency

Competence Community competency Time 45mins.

A4 paper, coloring pens,
worksheet
Objective  Read the passage about sharing a room and understand its plot, topic, and main idea

Type Scanning and Cooperative writing Aids

Lead-in » Watching a video clip - Vocabulary, key grammar

While-Reading P Scanning

Procedure » Comprehension check-up with quiz/ TF questions

Post-Reading
P Circle Map Activity in Group

Consolidation P Peer evaluation
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2. Join the professional learning community

2-1. http://cafe.naver.com/
2-2. http://cafe.daum.net/englishclassdesigner

2-3. O|E|(2507): English Teachers 2507
On these websites teachers share all kinds of English teaching materials
2-4. Cross-subject professional learning community

< Open classes > <Observe classes> < Hold a research meeting>

3. Evaluate students’ reading ability based on standards

3-1. Evaluating by using a rubric

Evaluation Free Reading and Writing

[9 B 03-02] Read everyday life or common topics and understand their details.

[9 B 03-04] Read familiar subjects, understanding their plots, topics, and main points.
[9 B 04-02] Write sentences that express one’s opinions or feelings about everyday life.
[9 B 04-05] Write short stories about themselves, people around, and everyday life.

Standards

. Activity Time Proportion Full-score
Details , —
Reading and Summarizing | Throughout the semester 10% 100
Criteria
Score Comprehension Focus and Ideas Corrections Word Choice
check-up

25 | Understanding | One idea supported with | No mistakes in spelling, | Vivid verbs, strong adjectives,
Summary strong details. correct punctuation and specific nouns

Grading 20 | Understanding |One idea mostly supported| A few mistakes in spelling| ~ Some vivid verbs, strong

cause and effect with strong details. and punctuation adjectives, and specific nouns
15 Finding more | One idea supported with Some mistakes in Mostly simple nouns, verbs,
information details spelling and punctuation and adjectives
10 Remembering One idea not mostly Many mistakes in Only simple nouns, verbs, and
details supported with details | spelling and punctuation adjectives
0 None None None None

3-2. Evaluating by using Books with comprehension quiz and after- reading test based on lexile measures(1-6
levels) : Darakwon Book Series
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Level 5(520-940 Lexile measures)

Level 6(830-1070 Lexile measures)

A Trip to Camp Danger

The Secret of Golden Ratio
The Myths in the Stars
The Best of Friends
Cool Board Sports
Romantic Era Composters

Animals in Action
The Merchant of Venice

Great Leaders of the World

Things to Know about Paintings

Book Reading Report Card

Stud b "ob Namc 5‘}$"
sAY RS ane  bagh).Ddd | sene [IF 2 = q3
I 4%INZ 359 |69 208 | uanew %92 A8
[T ea | <o) @9l 2jo] | ol 2jo]
| couradfous | Ty 2T e compaSonTiga e Talulode | Midsic
2 heor ot g'hh%,\gb}l Wk w horsh | 3za¥
E ‘@Ay 71’£l 15 mommal 34 |3 smugder a4
[+ [known o~z R0k 19 orent whikshek HE~Sdrel % |coval ry | V7C
(5 pllThoudn oA, 1200k oresd ypeed WHIZ 222 % | propent, | 2%/, 2wk
6 peahees | uRd o0 2 |reolize | gch % |illne s> ] L '
so o || Wonder  BBHCL agheiN (2 copery |33 %y3) v |diabelic |<bplge
|2 search tr 4 ek 2 |swrpagle 5% 3 |incorrect | PEx| do YISL
1° Maus) | E3N 2 approoch [ dAck 3 |stiffen  vilsapict
119 b rothema[*hee3o2 Lo havior 3§ - ©_oHerwards | LLzoll Skt
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3-3. Evaluating by using on-line reading books with comprehension check-up

- E-library(head words + CEFR base) : http://www.esmartlibrary.com

- Provide reading materials and comprehension check-up questions by standards

- Show the results of reading and comprehension check-up
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e-Library Framework

Level CEFR HDW Classic (180 Books) Comic (54 Books) Others (not graded)
® 2500-4200
DO 2700 e-future Classic Readers L (0 books) _ _________
Secondary (62) 2400 e-future Classic Readers L10 (10 books) | s !gti'lol & o1z
0 2100 e-future Classic Readers L9 (10 books) |
(1) 1800 e-future Classic Readers L8 (10 books) !
0 1500 e-future Classic Readers L7 (20 books) |
(2] 1300 e-future Classic Readers L6 (20 books) |
Q 1000 e-future Classic Readers LS (10 books) E i
(2] 800 e-future Classic Readers L4 (10 books) |
Elementary Al 550 e-future Classic Readers L3 (10 books) ‘}
350 e-future Classic Readers L2 (30 books) 3
1 A 250 e-future Classic Readers L1 (20 books) |
Starter 200 e-future Classic Readers LS (20 books) |

Kindergarten

3-4. Evaluating by using other sites to improve reading ability

- British council (CEFR base): Real books/magazines/ stories

) Teachingkids Teachingteens Teachingadults Teacher development  Training courseg

Home » Teaching teens » Resources

Resources \\‘\ / 1/
Activities “\“‘ ) ‘ ) /

\ LA ‘d‘ ,
In this section you will find classroom m ¢ @ !

activities to use in the secondary classroom
with learners aged 13-17. Find resources by
CEF level or browse our A-Z list.

ALL Activities Lesson plans Stories and poems CLIL

Level A1 /A2 Level B1 /B2 Level C1/C2

Teaching Unplugged - Activities
If you'd like to have a first go at ‘Teaching Unplugged’ your aim is
simply to get students to produce language and then to use the...

3-5. Evaluating students’ vocabulary based on the curriculum

- Class card: http://www.classcard.net

- Teachers make vocabulary lists based on the curriculum

- Students study vocabulary lists: Memorizing -> Recalling -> Spelling -> Speed quiz
- The site shows the results of studying and evaluating
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Key findings

< The Result of the Second Questionaire >

Number Questions very much much | moderate | rarely never

1 Do you enjoy reading activities? 13% 18% 27% 23% 19%
Do you understand the main idea after

2 reading an about 10-line-passage 14% 24% 29% 18% 15%

from a textbook for the first time?

Do you think pre-reading activities like
3 prediction or pictures are helpful to 34% 27% 18% 13% 8%
read the passage?

Do you think post-reading activities
Choos'ing main ideas or true/false 27% 26% 200, 12% 13%
questions are helpful to clear the
content of the passage?

5 How qften do you read English 14% 28% 349% 15% 9%
materials for yourself?

< The Result of the First Questionaire>

Number Questions very much | much | moderate | rarely never

1 Do you enjoy reading activities? 6 % 11% 18% 34% 31%
Do you understand the main idea after

2 reading an about 10-line-passage 7% 15% 23% 35% 20%

from a textbook for the first time?

Do you think pre-reading activities like
3 prediction or pictures are helpful to 14% 15% 27% 26% 18%
read the passage?

Do you think post-reading activities
choosing main ideas or true/false

4 ! 17% 14% 21% 23% 25%
questions are helpful to clear the
content of the passage?

5 How often do you read English 9% 11% 219, 26% 339,

materials for yourself?

—_

. 58% of the students enjoy reading English books.(from 35%)

. 67% of the students understand the main idea by first reading of a 10-line-passage from a textbook.(from 45%)

. 79% of students said pre-reading activities like prediction or pictures are helpful to understand the passage.(from
56%)

4. 75% of students think post-reading activities like choosing main ideas or true/false questions are helpful to clarify
the content of the passage.(from 52%)

. 76% of students read English materials for themselves more than once week.(from 41%)

. Students’ faster-reading speed and better understanding of the passages are noticeable during English classes.

7. Standards of achievement play a leading role in teaching and evaluating, giving direction and confidence, and
contributing toward the mastery of key competencies.

8. Different strategies are needed for students who do not improve.

W N

AN D

Discussions

1. Need specified standards of vocabulary and grammar as “stepping stones” towards 4 skills.
- 500 words for primary school/ 500+750 = 1250 words for middle school/ 3000 words for high school arranged
alphabetically -> words arranged by context or by usage or by function

2. Need more clarified and specific statements of standards as a leading guideline.
-> General statements cause various interpretation and enormously different achievement.
3. Need official and nation-wide evaluation tool to test basic academic ability using standards.
- Not for competition, but as a tool for higher education
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- Taking tests anytime they are ready before graduation
- No limit to the number of taking tests, leaving only the best grade

4. Need separate standards for each grade as a systematic and clear guidance matching the international standards to
give teachers more confidence.

5. Need a clear relationship between achieving standards and enhancing key-competencies.

6. Need close connections of standards between different levels of schools.
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Perspectives from the British Council Korea

Brian Sullivan & Hyunkyung Choe (British Council)

British Council Korea would like to report on our participation to New Directions Conference 2018 and share the
useful lessons for the current context of English Teaching and Leaning in Korea:

1. New Directions is a series of expert-led regional events in East Asia that brings international and national
perspectives on trends and approaches in English language assessment linked to teaching and learning. It is
an annual conference organised by the British Council. This year, we aim to:

= Share approaches and solutions to language assessment challenges in the region and
internationally.

= Provide a unique platform to open the communication circle between language assessment
academics, policy makers and practitioners.

= Connect local, national, regional and global agendas in language assessment.

=  Provide a global network for policy makers and practitioners working in the field of English
Language Assessment.

= Support evidence-led decisions deriving from research.

= Support global thought leadership in assessment.

2. Under the conference theme of “Standards in Learning systems”, this year’s New Directions conference
looked for answers the questions as below:

= Should standards be the priority in ensuring English language capability of students is fit to shape
societies of the future and meet the future needs of students, employers and communities?

= Risks of policy borrowing: how can we use standards to inform policy decisions in assessment
goals for the best outcome in different country contexts?

= How can establishing standards best inform the alignment of existing national tests to proficiency
standards?

= How can international/national standards be used to inform language teaching and learning?
= What is the future role of artificial intelligence in testing, and where are we now?
= [sartificial intelligence an answer for large scale testing issues, especially in the productive skills?

= Localising standards and proficiency frameworks: Is it possible to adapt large scale standards to
fine grained local need successfully?

3. There were 7 members in Korean delegation and we presented at 2 con-current sessions:

* Aligning the national standards to the international ones to inform classroom teaching and
assessment, and to meet local needs

* Change the status of IELTS : from one of may tests towards a level leaning to changes in
Communication-oriented English Education at university level.
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Theoretical View to the approach of the Edutainment

Jeongwan Lim (Daegu University)

1. Introduction

Edutainment is a derived word that states a mixture of entertainment and Edutainment is education of marriage
of education with edutainment(Colace, et. Al, 2006). The main purpose of this application is to support education with
entertainment. Edutainment has been used as a classical formula in producing educational computer games which_are based on
learning theories since 1970s. The first person who first suggests the idea of edutainment is Robert_ Heyman from American
National Geography Academic Union. Robert Heyman named the film of game type_education as ‘Education by
Entertaining’.David Buckingham who is an expert of mass education in England_indicated that the concept of edutainment which
needs visual material is a style of teaching type mixed with game or_mixed with ‘the game of describing with least word’.

2. Edutainment Approaches

2.1 Taking a Role and Interaction

In theory, consumption is indicated as an experience deriving from interaction of subject (consumer or student) and object
(product, an event, an idea, a person, a lesson etc.) in given context. They have examined a few studies about effective experiences
and by determining the consumers’ reactions to this type of experiences the evaluated their point of view from taking a role in
interaction to teaching by entertaining widely. Like in games, in education sector students are assumed as consumers and it is
thought that participation can be increased by including entertainment to students’ course content and materials.

2.2 Drama (Dramatization)

To Pearce (2006), educational drama can be also defined as performing. In the method of performing, an event, situation
or a problem is dramatized by a group of students in front of the other students’ eyes. After students watch the dramatization, they
discuss the event at all points. The method of performing has a effective role in gain emotion and skills. For example, during the
play by the way of place themselves in someone’s shoes, students try to reflect their feelings and thoughts. While they are carrying
out this, they learn the art of performing. As for drama is
defined as a teaching technique providing students with learning by experience in which situation how they behave. It improves
students’ problem solving and communicating ability and dramatization technique comprises two types:
formal drama and natural drama (Demirel, 1998).

2.3 Story (Simulation)

Teaching materials have positive effects on the result of learning. Teaching materials prepared with the way of creativity
can increase student participation. Despite of abundance of studies about learning environment and its possible effects on
learning, studies about teaching materials are really a few (Argan and Sever, 2010). With this method of teaching, students can
include into active debates and even they can link themselves with the real life events used in class with the method of simulation
and narration. Simulation method is defined as a technique which provides dealing an event like a real one and studying on it
to students. In other ways, it is also stated as a teachingapproach practiced on a sample (model) and developed realistically to
support learning (Kiigiikahmet, 2005).

2.4 Educator and Classroom Atmosphere)

One of the factors that affect students’ success is educator’s lesson and his taking students view into account about
the topics related to his lesson and his dealing with the view and caring them. This is seen as an important principle in terms of
providing feedback in teaching learning processes. Educator’s encouraging students to participate actively into activities in
classroom and having a calm atmosphere in classroom affect students’ success positively. Students’ knowing the classroom
rules in advance, educator’s caring about them and being tolerant affect students success to a certain degree (Ozbay andSahin,
2000). Educators take an important role in giving lessons at university and they help students with grasping and perceiving the
subject. The large part of the students focuses on multidimensional nature of evaluating of students who are in the experience
of class and especially on educators.
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2.5 Edutainment in Computer Environment

Edutainment in computer environment is accepted as a sub group of computer games noticed easily with the obvious
award structure. And it is apart from educational experience in games (Egenfeldt-Nielsen, 2007). According to Buckingham and
Scanion (2001), edutainment in computer environment is defined as a mixed typebased on formats like games, stories and visual
materials. The purpose of Edutainment in computer environment is to attract learners’ attraction and to retain their attraction by
tying their feelings to computer monitors thanks to animation colored vividly. This includes an interactive education type. Mc
Kenzie (2000), used a term called ‘technological entertaining * which means that technology has tight ties with entertaining but
has some deficienciency in strictness and value. Technological entertaining is explained as using technology for just using it
without developing reading, writing, questioning skills learners.

2.6 Edutainment with TV Program

Edutainment with TV programs is carried out with TV programs discovered and enhanced by ‘GamesCompanies’ which
teach by entertaining TV program is managed by ‘TV Station’ and ‘TV Robot’. For instance; ‘The Discovery Channel’ and ‘The
National Geographic Channel’ in America have a big market share among TV programs produced with content of education all
over the world. Furthermore, an agreement has been signed among Learning Channel, History Channel and Southpark Interactive
in order to educate by entertaining (Wang and his c0.2007). Edutainment with TV programs is not only about education topics on
school level but is also contains teaching target audience some kind of knowledge via film and TV series. For example, it is
expressed that O’Sullivan and Desperate Housewives were used as a financial education tool (Argan and his co. 2009). Argan and
his co. (2009), determined that for students, memorability increases with the help of the film which is about the subject in the
focus group research made in order to decide feelings, thoughts and attitudes towards Edutainment of students who take marketing
lesson.

2.7 Edutainment with Robots

Last ten years, robots which get dense attraction because of very fast development in information and technology
became indispensable part of education activities (Birk, 2008). Yorita and co. (2009), search the role of robots used in various
education fields because of preferring distance education. It is identified that students listen to robots used in distance
educationcuriously and with pleasure. Birk and his co. (2008), did a research in ‘Novelty Camp’ which is a busy study
environment encouraging secondary school students engineering and science via humanoid robots.

Secondary school students were educated with various humanoid robots for scientific education. In robotics camp
which includes the duties of design, structure and programming, different educational activities were used. In this research, two
quietly different platforms were used; the first one of is LEGO used commonly for education activities, the second one is Bioloid
humanoid robots used commonly for professional research.

3. Method

In this study, a general assessment is made of edutainment approach. As a research tool to researchers of the
survey method was used.

4. Discussion and Conclusion

When learners’ needs are taken into account, teaching methods which will be chosen in the direction of qualities
which is wanted to improve in learners, cost of education and training, physical conditions of teaching environment, experience
and the level of knowledge which is had, attitudes about teaching methods have importance in reaching the aims which are
wanted to be used. It can be supplied that teaching is occurred more easily by making information and subjects which will be
taught to contribute to develop knowledge more enjoyable and students try to find an answer about limitations, concepts and
information.

Bergman and his co. (2010), in their research, they aimed that making students attend to physical activity and
increasing their eating and drinking habits by using vegetable and fruit costumes during 20 minutes with 40 people which were
chosen among senior year students of pre-school teaching department. At the end of the presentation, positive feedback was
taken and it was stated that students’ awareness increasing by evaluating the answers which were given to the questions asked
primary school students by their teachers.

In a different research, Biolatta and his friends (2009), focused on cognitive strategies which are adopted by
university students who participated in robotics laboratory program with Lego MindStorms team. During laboratory activities,
they prepared reports about students’ team studies and made analyzes. In education by entertaining, robotics made students
who are from different cognitive levels gain new abilities by encouraging.
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Dick and Carey (1996), states that one of the most important advantages of the teaching methods which are used to
reach the aims is the necessity of students’ having features which can practice individual learning conveniently to their own
speed. Being different of every student’s learning speed causes educators’ need different time duration. In order to make
individual teaching, educators should use enjoyable educational computer software and they should adjust it according to
students’ different learning speed. Enjoyable educational computer software which is accepted as insufficient should be
structured its supplementary learning living or offering activities features and it should be made suitable for students’ different
learning speed. Otherwise, it can cause students’ negative attitude because of motivating students.
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A Development of a Game-Based Supplementary E-Learning Program for
English for Veterinary Profession I

Eun-Young Kwon (Korea Military Academy)

*This is a summary of the article by W. ATINA (2018).

l. Introduction
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The Effects of a Simple Simulation Game on Long-Term Vocabulary Retention

Youn-Kyoung Lee (Daegu Catholic University)

v’ This is a summary of the article by Stephan J. F., Junichi, Y., Yuuki, T., & Suying Y. (2016).

l. Introduction

Much of the recent empirical data on the effect of computer games on foreign language learning is centered
around games rendered in 3D virtual words, such as The Sims 3. However, 3D environments are often impractical in
many educational contexts because they require sophisticated technical capabilities, and learners must undergo time-
consuming training to operate the complex systems before they are able to begin learning the subject matter.
Therefore, the present study aimed at examining the effects of a less complex simulations games on long-term
vocabulary retention.

Il. Research design
2.1.Research question

What is the effects of collaborative gameplay using a simple simulation game in conjunction with enabling
activities on foreign language learning outcomes?

2.2. Method

The present study used a quasi-experimental design. A treatment group used an online vocabulary learning
application (Quizlet) in conjunction with a simple simulation game (3 World Farmer), and a control group used the
vocabulary learning application alone.

2.3. Participants
In total, 213 EFL students at a Japanese university participated in the study.
2.4. Tools

The study used 3™ Word Farmer as the treatment tool.

M. Findings

Although using the simulation game showed no short-term benefit, the treatment group outperformed the control
group on a delayed post-test administered 11 weeks after treatment. The results of the present study supported the
notion that simple simulation games are useful for grounding TL use in authentic contexts and collaborative, goal-
oriented tasks, thus improving long-term retention of vocabulary.

IV. Conclusion

The results of the study suggested that gameplay with a simple simulation does enhance long-term vocabulary
retention, thus, the study conclude that such activities may be beneficially applied in the acquisition of foreign
language vocabulary.
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’Note: Irina Rets. (2016). Teachers' perception using popular culture when teaching and learning English, Socia/
and Behavioral Science 232, 154-160
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<Electronic means of communication>
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passwords
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<Orientation of Youth>
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networking sites
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Selfie, to google, unfriend or omnishambles
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Diversity, Difference, and Disparity
(Janks, 2010)

Hye-Kyung Kim (Korea Polytechnic University)

Introduction

We discuss issues of literacy, power, and identity and the ways in which teachers work with the diverse
identities that students bring with them to school.

“Identity as constantly in process, as dynamic rather than fixed, as produced but not determined.” (p.99)
(see Wenger, 1998)

The Place of Diversity in the Model
Diversity without a Theory of Power
Diversity without Access

Diversity without Design/Redesign

Power without Diversity

“Power without the recognition of difference and diversity naturalizes dominant forms and practices and
can lead to both the celebration of sameness and the demonization of the other. Different perspectives
capable of generating innovation and change are lost.” (p.102)

The notion of markedness in linguistics: What is considered normal? (e.g., woman doctor, male nurse,
female astronaut)

“One of the ways in which power works is to construct dominant forms as the natural default position, with
different forms constructed as other.” (p.103)

Race and racialization: “Within the cultural logic of white supremacy difference is defined as the black
‘other’.”” (Haymes, 1995, p.110)

“Invisibility of whiteness is an enabling condition for both white supremacy/privilege and race-based
prejudice.” (Wray & Newitz, 1997, p.3): Barack Obama referred to as the first black president of the U.S.

Critical literacy projects (anti-racist projects)

The Valorization of Sameness
UNHCR Lego ads (‘Spot the Refugee’): “You see, refuges are just like you and me.”

“The verbal message of sameness is reinforced by the visual text in which look-alike Lego dolls represent
human beings.” (p.106)

John Thompson’s five modes of operation of ideology: Reification, Legitimation, Dissimulation,
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Unification, Fragmentation)

In this text, there is no attempt to see “diversity as a ‘productive resource,” as something to value.” (p.107)

Constructing the Other

Adegoke’s (1999) research: A CDA of representing in the South African press of foreign African
countries and of foreign Africans living within or outside South Africa

Her study revealed that “the predominant press discourses on foreign Africans in South Africa are
systematically negative and xenophobic, as well as racialized.” (p.108)

“African foreigners in South Africa are often represented in the South African press as burdens and
criminals or as victims of crime.” (p.109)

We need to move away from discourses of both sameness and othering.

Expurgation of the Other

Thompson (1990): “fragmentation is achieved by differentiation, that is ‘the distinctions, differences and
divisions between individuals,” and by what he calls ‘the expurgation of the other.”” (p.110)

Political Ad: ““us’ and ‘them’ pronouns are key to differentiation.” (p.111)

Who is included in their reference and who is excluded and why?

“Othering takes place in ‘smaller’ but significant ways in everyday practices.” (p.111, p.113)
Difference is also constantly constructed in everyday texts (SABC television channel ad).
“Ideology is naturalized daily.” (p.114)

Diversity without a Theory of Power

“This leads to a celebration of diversity without any recognition that difference is structured in dominance
and that not all discourses/genres/languages/literacies are equally powered.” (p.102)

Different varieties of the same language are differently valued.

Bourdieu’s (1991) linguistic market: “Words, utterances are not only...signs to be understood and
deciphered; they are also signs of wealth, intended to be evaluated and appreciated, and signs of authority,
intended to be believed and obeyed.” (p.66)

“The different power attributed to different varieties is a form of ‘symbolic power’.” (Bourdieu, 1991,
pp.72-76)

“While the education system fails to provide students from subordinated classes with knowledge of and
access to the legitimate language, it succeeds in teaching them recognition of (misrecognition of) its
legitimacy.” (Bourdieu, 1991, p.62)

English in South Africa has both symbolic value (people attribute status and distinction to those who speak
it) and economic value (it increases one’s chances of employment). (p.116)

New Literacy Studies explore the complexity of the relationship between the micro contexts of everyday
language use and the macro concerns of society, culture, politics and power (Pennycook, 2001, p,172).
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Diversity without Access
“Diversity without access to powerful forms of language ghettoizes students.” (p.102)
Gee: primary discourses and secondary discourses
Literacy is defined as “mastery of, or fluent control over, a secondary discourse.” (Gee, 1990, p.152)

Bourdieu’s (1991) theory of linguistic market: The more linguistic capital one has, the greater one’s social
and economic mobility.

“Vernacular languages and literacies do not give people from marginalized communities access to the
mainstream, particularly in contexts where the medium of education is in the standard variety of the
dominant language.” (p.121)

Delpit (1988): African American children should access standard form of English but not at the expense of
Ebonics (their home language).

Diversity without Design/Redesign

“Diversity provides the means, the ideas, the alternative perspectives for reconstruction and transformation.
Without design, the potential that diversity offers is not realized.” (p.102)

Kostogriz (2002) argues for a Thirdspace that cuts across the binaries of ‘us’ and ‘them’ and enables the
production of new meanings based on our ‘diverse semiotic resources and funds of knowledge.” (p.237)

UNHCR ad (‘Einstein was a Refugee’): a very different construction of refugees

“What we need is a world in which we can learn from our differences, be excited by conflictual perspectives,
and all be treated with openness and care.” (p.125)
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Engaging Students in Critical Writing Pedagogy

Seonmin Huh (Busan University of Foreign Studies)

Conceptualizing Critical Writing Pedagogy

This talk summarizes Hilary Janks’ book chapter on critical text production from Literacy and Power (Janks,
2009). Janks described writing pedagogy from critical perspective and discussed the importance of balancing writing
pedagogy by including both critical analysis and envisioning a better world through rewriting texts.

This presentation introduces the notion of design in explaining what critical writing pedagogy means in today’s
language pedagogy practices. Thinking of writing as critical multimodal practices, Hilary Janks’ piece, Literacy and
Power, elaborated on how writing should be conceptualized as design, that is, producing resistance “toward dominant
forms of literacy and as a way to ‘write-back’ to power (Janks, 2009, p. 155)”. Within this context, critical writing
was defined as following skills:

1) The ability to exercise agency to decide what meanings to foreground,

2) The ability to be aware of how different modes function to construct texts;
3) The ability to produce texts that has power to act on the world,

4) The ability to (re)combine symbolic forms to (re)position readers;

5) The ability to (re)design texts for representing a more socially just society.

In this sense, critical writing pedagogy includes any pedagogical moves that encourage writing and rewriting,
including multimodal designing, that are closely connected to an ethic of social justice and social transformation
through redesigning texts for social equity. Critical writing pedagogy has the ongoing cycle of representation-
deconstruction-redesign the texts as a way to link literacy to “human agency and the power to effect social
transformation (Janks, 2009, p. 161)”.

Multiliteracies Text Designing Projects

Janks(2009) introduces two multiliteracies text designing projects that address critical writing pedagogy. Fun
and Games and the Reconciliation Pedagogies Project are two examples of critical writing pedagogy.

First, Fun and Games is a book production project with South African 4" graders on their local game in English
to their counterparts, Australian students. While this was a tremendous challenge for African language speakers who
lacked formal English skills to present their game rules to their English friends, there were also pedagogical rooms
to broaden their capacities and to achieve the goal of delivering their game rules in English through teacher pedagogy
and other technological supports. Starting from what’s familiar to these students, teachers had them videotape their
game playing, watch the video and analyze what is supposed to happen in each stage of the game. Then, they were
asked to create a visual text about the target game and move to the written text that they were supposed to create for
their English speaking friends. Through this, students felt empowered as their African language can be used to make
sense of the game and their cultural resources that they were experts on were at the center of this writing curriculum.
Students at the same time got access to dominant forms of literacy (English literacy) for explaining the game rule,
which also empower them for literate beings. This example is one way critical writing pedagogy can be exercised.

Second, the Reconciliation Pedagogies Project helped students to raise critical awareness about power in their
historic context of South Africa. Students investigated Apartheid in class and they were not connected to the issue as
it was long time ago and it got better as their society developed, they believed. Teacher pedagogy asked them to
interview community members who got impacted by Apartheid and students felt shocked to find out how Apartheid
still impacts people in contemporary society in South Africa. Students then want to exercise their agency to raise
people’s critical awareness about racial issue and teacher pedagogy encouraged them to create a postcard to include
both visual and written texts to deliver their interview experiences. In this project, students not only learned how to
effectively reflect and deliver their interview experiences of the victims of Apartheid through English literacy skills,
they also were involved in using English literacy skills for social transformation and active exercise of citizenship.
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Discussion

In these examples, we can see there can be multiple pedagogical practices we can consider for critical writing
pedagogy. Teachers who try to work on critical writing pedagogy should consider what students have as valuable
resources for critical reflection and active social roles they can play. In the Fun and Games project, students felt
motivated as they were expert knowledge providers for the game they play in their local communities using their
African languages. Students learned to see how their local knowledge can be taught in international contexts using
the language in power. This example showed learner-centered education to be empowering pedagogy. At the same
time, the second example confirmed that critical writing teachers should also know how to make connections to what
students felt remote and unrelated. Making connections to different social justice issues that students don’t find
interesting is also significant pedagogical considerations when choosing discussion topics for critical writing projects.

Second, critical writing projects introduced here involved multiple modes of literacies and designing
symbolic signs to unpack ideological meanings or to exercise English literacy skills to work on their agency and to
act on the world. When critical writing pedagogy is applied in different classroom settings, it is important to broaden
different modes of meaning-making to invite creative ways of thinking and to embrace alternative perspectives of
the world. This is at the core of critical writing pedagogy.

Lastly, diversity and access were balanced well in these two writing projects, as students’ diverse local
knowledge and more than one perspective were involved in interpreting their target social issue or in achieving their
literacy goal. At the same time, students were empowered when they increased their English writing skills, especially
English for dominant genres or expressions that invite broader readers or audience for their productions. In this sense,
balancing diversity and access in critical writing pedagogy seems to have strong implications when educating
students to critically use English literacy skills for social purposes.

In this presentation, I explained the notion of critical writing pedagogy and introduced two multiliteracies
text designing projects to provide empirical examples when critical writing pedagogy is implemented in diverse
educational contexts. Educational implications have been discussed to brainstorm potential of critical writing
pedagogy for EFL educational settings.
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An analysis of test-driven learning through critical literacy:
The case of North Korean migrants’ English learning in South Korea

Eun-Yong Kim

English teaching/ learning in Korean context is largely a literacy work. It is literacy work by its common
definition, “the ability to read and write” (Janks, 2010, p. 2), since it is largely about reading English. It is literacy
work by another common meaning of literacy as ‘educated’ (Janks, 2010, p. 3), since it is often about academic
English. From the perspective of critical pedagogy, English teaching/ learning should be about literacy, in its more
critical sense. Following the ideas of Freire, we want English literacy to be about both reading the word and reading
the world (Janks, 2010). Following Jank (2010)’s theory of literacy, we want English literacy to be about
empowerment, to read power and to create power; to read and create texts, discourses, and identities. At the same
time, as critical researchers, we share the sense that the dominant practices of English teaching/ learning in South
Korea are often not literacy work in its critical sense. I wish to articulate this issue through a more theoretically-
informed analysis.

In this paper, I propose a study that examines English teaching/ learning practices in Korean context based
on this critical sense of literacy; what the framework of critical literacy tells us about what Koreans say and do about
English. This paper outlines a preliminary discussion of a re-analysis of pre-collected data. I take Hilary Jank's
integrated model of critical literacy outlined in her book Literacy and Power (2010), which integrates four aspects
of literacy education: domination, access, diversity, and design. I take data from my ethnography of North Korean
migrant young adults' English learning practices in South Korea and their linguistic/ career trajectories (Kim, 2017).
Their experiences serve as a fresh eye to the English learning practices in South Korea, as they illustrate how North
Koreans with little English background try to understand and socialize into South Korean practices. The practices of
this particular age group, young adults within or without university, epitomize a dominant English practice in South
Korea: test-driven learning specifically aimed for social selection, in this case for middle-class employment. I make
an argument here that this test-driven learning practices by these non-elite Koreans constitute what Janks (2010) calls
“domination without access”, a problematic form of literacy practice.

The interdependence model

Jank’s model of critical literacy education holds together four terms, which are “four different
conceptualizations of the relationship between language and power” (Janks, 2010, p. 23): domination, access,
diversity, and design. The key ideas of each term are: 1) understanding domination in and through language, or
semiotic forms, 2) having access to the dominant forms, 3) mobilizing diversity of forms, and 4) engaging in the
design of new forms. The central argument of her theorization is that these four orientations of critical literacy are
“crucially interdependent” (Janks, 2010, 23) and that we should be “holding all these elements in productive tension”
(Janks, 2010, p. 27). This is outlined in her “interdependence model of critical literacy” summarized in a table format
(Janks, 2010, p. 26), where she takes each of the orientations and considers the effects when the other orientations
are ignored. For example, with the orientation of domination, she considers the three cases of ‘domination without
access’, ‘domination without diversity’, and ‘domination without design’. For ‘domination without access’, the
model states: “This maintains the exclusionary force of dominant discourse” (Janks, 2010, p. 26). In the same manner,
she works through all other orientations, each having three cases.

Her emphasis on the integration of these orientations has to do with the trajectory of her changing academic
interest in South Africa:

In my own work under apartheid, the focus was more on power as domination, differences in race and
gender and how together they affect access. With my more recent focus on reconstruction, the emphasis has
been more on redesign and equity in relation to access. (Janks, 2010, p. 209)

Her research interest has moved from understanding relations of domination to searching possibilities of redesign, or
from critical deconstruction to creative reconstruction. In my own work regarding issues of English in South Korean
context based on critical sociolinguistic ethnography, my focus was also more on understanding the domination of
English, differences in class, and how together they affect access to English competence and social status. Such
interest in deconstructing domination perhaps applies to many critical researchers, as we see that theorization is the
most abundant in the domain of domination (where Janks presents theories of Marx and Foucault). I find such
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approach of intersecting these different orientations to be productive for data analysis and for research directions as
well. I find myself, as a critical ethnographer, in what Janks calls ‘power without design’, for which she writes: “The
deconstruction of power, without reconstruction or design, removes human agency” (Janks, 2010, p. 26). My work
so far of deconstructing the politics of English now raises questions about what to do about it. The concept of design,
or reconstruction of what had been deconstructed, gives me a sense of agency about the linguistic landscape I have
examined, or at least a direction of what I can do.

Data collection

Data are drawn from my dissertation research (Kim, 2017), theoretically grounded in critical sociolinguistic
ethnography (Heller, 2011), which documents the changing politics of language through what people do (practice)
and say (discourse). The ethnography examined the place of English in South Korea through the experience of North
Korean migrants. The majority of North Korean migrants who come to South Korea after North Korea’s economic
crises are from low class, who have had low exposure to English. English is one key site of struggle for the North
Koreans adapting to South Korea, a fast, globalizing society. I examined how and why English became salient to
North Korean migrants settling in South Korea.

I followed eight focal participants of North Korean young adults, recruited from a Christian community?
with the criterion of 1) having been born in North Korea, 2) young adults in age range from 20 to 40, and 3)
willingness to share their experience regarding English. I observed/ participated in their English learning practices
and tracked their learning/ career trajectories over two years (2012—2014). Data were collected through observation,
interviews (including life-history interviews), and tutoring. The data corpus consisted of fieldnotes, interview
transcripts, and documents collected/ generated from the participants’ Christian programs and our tutoring sessions.

All of the participants were involved in some form of English learning, university enrollment, and job search.
Also, all of them were involved in some form of standardized English tests, ranging from diploma exam, university
entrance exam, civil officer exam, to TOEIC.

Domination without access

My central argument is that test-driven English learning of these North Korean students often shows what
Janks calls ‘domination without access’. The interdependence model states: “This maintains the exclusionary force
of dominant discourse” (Janks, 2010, 26). This intersection is re-phrased by Janks as the following, using Bourdieu’s
concept of misrecognition:

While the education system generally fails to provide students from subordinated groups in society with
knowledge of and access to the legitimate language, it succeeds in teaching them recognition of
(misrecognition of) its legitimacy (Bourdieu, 1991, p. 62). What is needed is language education that
reverses this — that gives mastery of English, together with a critical view of its status as a global language
(Granville et al., 1998). (Janks, 2010, p. 11-12)

Janks calls for an education that gives ‘domination with access’, but she what often happens is ‘domination without
access’. This is what I saw with the North Korean students preparing for English tests. They recognized the power
of English test (or could not recognize the ideological illusion of English) but their English learning practices did not
give them access to English competence needed to pass the tests. This was particularly the case for the gate-keeping
tests for the job market they aimed to enter. Three participants were preparing for English tests needed for job
application: Mee-Soo* was studying TOIEC for taking CPA exam, Bee-Eun studying TOIEC for taking police officer
exam, and Chul-Kyoo studying the English section of civil officer exam. All of them, although hard-working, could
not pass the minimum score for job qualification.

Before further discussion, we can consider here whether the practices of the North Korean students could
also be seen as ‘access without domination’. For this intersection, the interdependence model states:

Access without a theory of domination leads to the naturalization of powerful discourses without an
understanding of how these powerful forms came to be powerful. (Janks, 2010, 26)

3 Following the participants led me to several Christian programs. North Korean migrants had strong link to South Korean
Protestant Christianity, and my own access to these participants was possible also through my Christian network. The Christian
aspect of this ethnography is critically examined in another paper (Kim, forthcoming).

4 All names are pseudonyms.
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North Korean students did have access to English; their North Korean background opened access to English through
various governmental and religious support programs, and they had perhaps easier access than South Korean young
adults to English-speaking teachers, who were interested in North Korean issues.

Did they have critical literacy about the domination of English? An English teacher working with North
Korean young adults reported the following:

A peculiar quality I noticed in North Korean students was that the tendencies of South Korean students
were amplified in them. ... A number of the North Korean students seemed blindly obsessed with these
proficiency tests. “How can I improve my TOEIC scores through this class?” .... North Korean refugees are
even more obsessed with test scores — probably as a way to prove themselves. (David-West, 2010, 115, 116)

I did see such obsession to English with some of the research participants in my own research. How ideology of
English is naturalized in South Korean society is often internalized, and indeed often amplified, by the migrants.
However, their exaggerated view of English often found more balance as they stayed longer and longer in South
Korea. Also, their position as migrants gave some of them a critical distance from the dominant practices in South
Korea.

In my view, what emerged more importantly in the practices of these North Korean young adults was
‘domination without access’. They did have access to English learning, but when I looked into their learning itself,
they did not have access to the actual ability to read and write English at the academic level that was required by the
job market. Mee-Soo, for example, worked on TOEIC preparation for about two years to be qualified to take CPA
exam. She spent a lot of time “learning English”, but she says she was not learning English. The practice involved in
test preparation blocked the students’ actual literacy practice of meaning-making.

A pattern [ saw as | observed and taught North Korean young adults was that they invested greatly in English
learning, but when I observed them actually reading an English sentence, the level of language they encountered was
too difficult and complex for them, and they often could not decode the meaning. The texts required elite literacies
which they could not access with their linguistic/ social background. At the same time, they often rushed through the
sentences. They were less interested in actually decoding the meaning of the text than accomplishing their external
goals tied to the literacy practice: finishing the test in time, which allowed only a few minutes for each test item.

Such practice of speedy test-taking seemed to create a vicious circle in which students’ literacy ability did
not improve even though they spent time around it because they were not actually engaged in literacy practice. The
conditions around test-driven learning systematically blocked students’ access to the meaning of the texts: students’
limited linguistic/ economic resources, the level of difficulty of the texts, and the regulations which makes such elite
literacy as a crucial gate-keeper of their desired jobs.

Discussion

The claim of this analysis that test-driven English learning of North Korean young adults often shows
‘domination without access’, I believe, implicates the cases of English non-elites in larger Korean context. This may
include the non-elites along the line of class, region, migration status, physical ability, etc. with limited English
background. Following Bourdieu’s ideas stated earlier, the test-driven learning successfully teaches the non-elite
students the recognition of the legitimacy of elite literacy but fails to provide them access to the elite literacy. This
study corroborates the claims about the role of linguistic test in social stratification in that it suggests that English
testing system tied to social selection works towards the interests of the social elites.

This analysis suggests some directions of further inquiry. Further questions can be asked about what gives
access to English elite literacy for non-elite students. More consideration can be given about the Korean context itself
where access to English orality is also stratified, which has effects on the stratified access to English literacy.

Also, further inquiry can be made about the other dimensions of the interdependence model. I focused on
the intersection of domination and access because the other dimensions seems absent even without much evidence.
What seems clear is that the English testing system in South Korea applies to the entire row of domination in the
interdependence model: domination without access, without diversity, and without redesign. Test-driven learning
does not allow any other English variety or the various Korean varieties that the students bring, let alone the North
Korean variety which these migrants bring with them. Since it does not allow meaning-making to the test-takers, new
texts or discourses are not easily created around the testing system. No other forms of assessment for job screening
or other agents of assessment (other than the few testing agencies) can be designed by the students or most of the
teachers.

Only dead languages do not change. Living languages are moduled and shaped by their users, who bend
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them to their needs. (Janks, 2010, 151)

We can compare the “dead” English of the testing system and the “living” English shaped by the artists in Korean
pop and hip hop lyrics.

Janks (2010) discusses her research orientation to “explore the feasibility of translating this complex [critical]
theory into viable classroom activities” (12). This interdependence model seems part of such orientation towards
application of critical theory. I find Janks interdependence model to be a way of translating the complex critical
theories and ethnographic data into a more accessible language. I hope it will also help me find a way of critical
redesigning of English literacy practice in Korean context, “resisting dominant powers and writing back to power”
(Janks, 2010, 155).
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Re-visiting Hilary Janks’ Literacy and Power: Focus on Language Diversity
and Language Ideology in South Korea

Eun-Young Jang(Seoul National University of Education)

Along with the rapid increase in the number of foreign residents, language diversity began to be noted in South
Korean (Korea from hence) classrooms. More and more children speak more than one language. Nevertheless, K-12
teachers in Korea, as the majority of them were raised and educated in the context of Korean language and culture,
are barely trained to teach and interact with these children and to manage the multicultural and multilingual class
(Miname & Ovando, 2004). Emphasizing that language diversity is critical challenge to Korean education, this article
aimed to identify and examine the salient and challenging issues involving language diversity through reviewing
language policies, programs, and related research literature from multiple angles. Here, I examine the issues of
language diversity in Korea in two major categories, Language ideology and monolingualism, and then, critical
literacy based on critical multiculturalism is suggested as an alternative pedagogical approach to dealing with
linguistic inequality in the multicultural and multilingual classrooms.

As of August 1%, 2017, the number of foreign residents has reached approximately 2 million, taking up almost 4
percent of the entire registered population in South Korea. In other words, 4 out of 100 registered residents in Korea
are foreigners and 77.7% of the foreign residents are not nationalized. Foreign laborers, marriage-based immigrants
and their children account for a major percentage of all foreign residents. Although the types of languages used by
foreign residents not identified officially, it is possible to speculate the composition of languages other than Korean
used in Korea by examining the nationalities of multicultural families. According to 2017 statistics, the number of
multicultural students categorized by nationalities of their foreign parent as follows: Vietnam (26.5%), China (22.5%),
Korean Chinese (11.3%), Philippines (12.0%), Japan (10.5%), and so on. It is assumed that, except for the group of
Chinese Koreans who speaks Korean fluently, languages used in Korea include Mandarin, Vietnamese, Japanese,
English, Tagalog (Philippines), Mongolian, and so on.

Language ideology: English, Korean, and ‘othered’ languages in Korea

Language ideology is embedded in the ways languages of multicultural families are addressed. Park and Shin’s
(2013) study on the international marriage couples (mostly foreign husband and Korean wife) who sent their children
to French International School located in Seoul were found to support strongly for multilingualism for their children.
All of the parents interviewed said that although they were living in Korea, it is much more important for their
children to acquire English and French (especially English was prioritized) than to learn Korean simply because the
former languages are necessary for their children to be successful in schools and job market. Korean language was
regarded as a ‘secondary’ and informal language that would be useful in developing mother-child affiliation at home.

It is interesting to compare the result of this study with the cases of typical multicultural families. Only 10% of
multicultural families allows a parent from foreign countries, mostly mother, to speak her mother tongue to child at
home (Yoon & Kim, 2012). One of the most salient features of language education for multicultural population in
Korea is the dominant, or almost exclusive focus on developing and promoting accuracy of the Korean language. My
colleague and I conducted a meta-analysis of 416 multicultural education research papers relating to language and
language education published in Korea (Lee & Jang, 2013). We confirmed that, in spite of the effort paid to deal with
multiculturalism successfully in Korea, assimilative approaches to language diversity is obvious and predominant in
a substantial body of research literature.

Later on, we examined specifically the topic of bilingualism and bilingual education by reviewing 74 multicultural
studies focusing on ‘bilingual education’ (Jang & Lee, 2018). 78% of the empirical studies reviewed were found to
target multicultural families and their children while only 3 studies addressed domestic families and their children.
Unfortunately, there was no research found on how two or more languages are co-developing in multicultural families.
Taken together, bilingualism is supported only if the additional language learned is assumed powerful. For many
multicultural families in Korea, their mothers’ languages are not considered cultural capitals. Instead,
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monolingualism is the underlying ideology that operates language education policies and research for multicultural
families.

Predominance of monolingualism

The Korean government’s effort to support language diversity for multicultural families has shown considerable
advancement but still remained inconsistent based upon weak understanding of the tenets of multilingualism. The
government’s first response to the sharp increase of diverse population was the “Basic Law Concerning the Treatment
of Foreigners in Korea” implemented in 2007. The programs implemented by the Basic Law contributed to
establishing a considerable number of multicultural support centers across the countries but the roles of those centers
were limited to providing supports for assimilation such as Korean language teaching and translation and Korean
cultural experiences, and for social welfare services (Kim, 2014). One of the unintended results of these programs is
creation of preconception that multicultural families are deficient and incompetent, and thus need helps from others
in one form or another.

It was not until 2009 that educational policies for promoting bilingual education in some public schools was
established. The 3-year Plan for Multicultural Education (2009-2011) was established and implemented programs
that aimed to empower and recognize potentials of diverse students. The Bilingual Teacher Training Program
supported by Seoul Metropolitan Office of Education was one of the attempts to recognize the marriage immigrant
women’ bilingual ability and intercultural experiences as assets for promoting multicultural and multilingual
education in K-12 schools. This program was one of the meaningful businesses as it withdrew the existing deficiency
perspective to immigrants by highlighting what they possess as strengths and assets. In spite of the expansion of the
program nationwide and the teachers’ contribution to multilingual and multicultural education, however, it
discontinued from 2012 due to lack of financial, social, and institutional support. Most of all, the bilingual teachers
with immigration background were not fully acknowledged as teachers in the field and encountered various forms of
unequal, unfair, and depressing treatment at schools (Won & Jang, 2017).

Bilingual education in Korea typically takes a form of transitional bilingualism of which the main purpose is to
help diverse learners to acquire the mainstream language, that is, Korea. The new languages entered with new people
in Korea are not considered assets or at least, part of identity. Research trends and educational policies implicitly
show that a foreign mother’s language tends to be regarded as a barrier to her child’s Korean language development
or a mere tool for one’s language shift as in transitional bilingualism. This idea also implies a prescriptive approach
to language education by emphasizing accuracy of language. There is a fear that to support the mother tongues of
multicultural students might lead to underdeveloped languages in both first and second language. This idea of
‘semilingualism’ is fundamentally based upon an ideology of monilingualism (Baker, 2006).

Critical Literacy for all

Multiculturalism and multicultural education are often criticized for their naive and benevolent approaches to
power relationships. As discussed thus far, what penetrates the issues of linguistic diversity in Korea is the lack of
critical understanding of the ways power operates in language education and policies. Unfortunately, the benevolent
approach to multicultural education rather fails to uncover hegemonic ideas and practices surrounding linguistic
inequality.

Critical pedagogy and critical literacy (Freire, 1970), which are counterhegemonic and reflective in nature, need
to be considered as alternative approaches to language education in Korea. Specifically, language teaching and
learning should demystify cultural essentialism (Kubota, 2004) as it may lead to monolingualism, and both domestic
and immigrant students need to be educated to deconstruct the institutionalized power hierarchy of diverse languages
and to view language and culture as social practices. It is difficult to conclude what type of language education would
be proper for multicultural families and their children because they are not homogeneous groups in terms of language
use and exposure. Terms such as bilingual education, heritage language (Tse, 2001), mother tongue, L1, and L2 are
not explicitly defined in the literature of Korean multicultural research. The first step for critical literacy pedagogy
is, as always, critical self-reflection; teachers and students can “critically re-evaluate the taken-for-granted
conceptions about cultural groups, Self or Other, and understand how these conceptions are produced and perpetuated”
(Kubota, 2004, p. 45).

Not only economic capitals but also cultural and social capitals play critical roles as tools for reproduction of
power hierarchies in society (Bourdieu, 1991). Language ability is, undoubtedly, one of the powerful cultural capitals
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but this may not be true for all languages and thus, not for all language users. I contend that at the center of problems
and conflict surrounding language issues in Korea are obvious and taken-for-granted ‘double standards’ in
recognizing the values and usages of diverse languages; some languages are socially and institutionally legitimized
and valued while others not.

To conclude, I would like to highlight my opinion here: if language and communication problems are found in
multicultural families, it is not because a foreign mother spoke her language to her child, but because she did not do
S0.

Major Points to Literacy and Power from Janks’ (2010) Ch. 1

Janks (pp. 11-12) “Bourdieu(1991) draws our attention to the fact that while the education system generally fails to
provide students from subordinated groups in society with knowledge of and access to the legitimate language, it
succeeds in teaching them recognition of (misrecognition of') its legitimacy (1991:62). What is needed is language
education that reverses this — that gives mastery of English, together with a critical view of its status as a global
language (Granville et al., 1998). In addition, as English teachers we need to produce students who understand why
linguistic diversity is a resource for creativity and cognition, who value all the languages that they speak, and who
recognise the paucity of English only (Janks, 2004).”

Janks (p. 12): “So issues of access and diversity are tied to issues of power; to questions of domination and
subordination’ to processes of legitimation and negation, of inclusion and exclusion.”

Janks (pp. 12-13): “The word critical enters this discourse to mean something different from what we normally
understand by ‘critical thinking’. It no longer only means reasoned analysis based on an examination of evidence and
argument. Here it is used to signal analysis that seeks to uncover the social interests at work, to ascertain what is at
stake in textual and social practices. Who benefits? Who is disadvantaged? In short, it signals a focus on power, on
the ways in which meanings are ‘mobilised in the defence of domination’ (Thompson, 1984: 35) in what is sometimes
called ideology critique. Throughout the book I shall continue to use the word “critical’ to signal a focus on power. I
might have called this book Critical Literacy instead of Literacy and Power, if the word ‘critical” were not so
ambiguous.”

Janks (pp. 13): Freire (1972) “used literacy as a means of breaking the ‘culture of silence’ of the poor and
dispossessed.”

Janks (pp. 14): “both reflection and action require words.”;  Freire (1972) “To exist, humanly, is to name the world,
to change it.”’; “The power to name one’s world breaks the silence and builds people. This critical perspective on
literacy effects a profound chnge of our understanding about the ‘truth’ of what literacy is, what it does and how we
should do it.”

Janks (p. 16): “In a critique of TESOL, Pennycook (2001) suggests that we should think of these languages as othered,
rather than as other. ‘Other’ constructs English as the superior norm from which different languages deviate and
belongs ‘to a long history of colonial othering’. Othered reminds us of the actions by which different languages are
constructed as other, marginal and inferior by the centre (Pennycook, 1998).”
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Assessing Syntactic Sophistication in L2 Writing: A Usage-Based Approach

Daehyeon Nam (Ulsan National Institute of Science and Technology)

Kyle, K., & Crossley, S. (2017). Assessing syntactic sophistication in L2 writing: A usage-based approach.
Language Testing, 34(4), 513-535.

Introduction

1. Linguistic features
a. Used in language performance assessments
b. Used to develop automatic scoring (AES) models
c. Are related to language development theories and/or use
2. Syntactic sophistication in writing assessment
a. Relative complexity: relative difficulty of learning, using, and/or comprehending a particular
structure
b. Absolute complexity: text internal, formal syntactic features, e.g., # of words per T-unit
i. Higher proficiency learners produce more complex syntactic structures
ii. Absolute complexity may not be relevant to usage-based theories of language learning
3. Usage-based theories
a. Frequency is a key driver in language learning
b. Frequent form-meaning are learned earlier/more easily than less frequently encountered
constructions
c. Less frequently encountered constructions are likely to appear in the language produced by more
proficient speakers
d. Strong links between writing quality and the use of certain multi-word units (units beyond lexical
level)
4. Purpose of the study
a. Introduction to an approach to assessing syntactic sophistication in L2 writing
b. Indices: verb argument constructions (VACs, e.g., subject-verb-indirect object-direct object); main
verb lemmas (e.g., to give); verb-VAC combinations (subject-to give-indirect object-direct object);
the strength of association of verb-VAC combinations
c. Comparison between the unity of the indices and he traditional indices of syntactic complexity
(e.g., mean length of T-unit and mean length of clause)

Syntactic Complexity

1. Traditional indices of syntactic complexity
a. Complexity as one of the three important constructs of language development (in addition to
accuracy and fluency)
E.g., mean length of T-unit (MLTU); mean length of clause (MLC); clauses per T-unit (C/TU)
c. More proficient language users tend to write longer T-units and clauses and tend to use more
clauses per unit
Higher rated essays tend to include more: words per T-unit / T-units with more clauses
e. Limitations:
i. Phrasal complexity (not clausal complexity) is a feature of academic writing
ii. Large-grained clausal indices obscure the linguistic variation occurring in language
development
iii. Lack of a cohesive theoretical rationale for using indices of syntactic complexity
2. Usage-based perspective son synaptic development
a. Language learning is no different from other types of experiential human learning
b. Language encountered more frequently will be learned earlier and more easily
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c. Constructions

i. Linguistic forms (words, phrases, syntactic patterns, etc.) of functional form-meaning

parings

ii. Verb argument constructions (VACs: a subject, a main verb, a indirect object, a direct

object)
1. Learned as a function of frequency
2. Used by learners with a single prototypical ‘pathbreaking’ verb

3. High frequency experiences with constructions allow learners to generalize

syntactic frames

d. Limitations
i. Small amount of input/output data being analyzed
ii. Time consuming analysis procedure / low cost-effective
e. Potential solution
i. Automatic VAC identification
3. Research questions of the current study

a. What is the relationship between syntactic complexity indices and holistic scores of writing

quality?

b. What is the relationship between usage-based indices of syntactic sophistication and holistic scores

of writing quality?

c. Are there differences between the syntactic complexity indices and usage-based indices of

syntactic complexity in terms of explaining holistic scores of writing quality?

Method

1. Learner corpus of 480 argumentative essays

2. Syntactic structures and SCA variables
Table 4. A description of syntactic structures counted by SCA.

a. Main verb lemma frequencies, VAC frequencies, and verb-VAC combination frequencies were extracted

Structure Description Examples
Word A sequence of letters that are I
bounded by white space ate
Verb phrase A finite or non-finite verb phrase ate pizza
that is dominated by a clause marker was hungry
Complex nominal i. nouns with modifiers i. red car

Coordinate phrase

Clause
Dependent clause
T-unit

Complex T-unit

Sentence

ii. nominal clauses

iii. gerunds and infinitives that
function as subjects

Adjective, adverb, noun and verb
phrases connected by a coordinating
conjunction

A syntactic structure with a subject
and a finite verb

A finite clause that is a nominal,
adverbial, or adjective clause

An independent dause and any
clauses dependent on it

A T-unit that includes a dependent
clause

A group of words bounded by
sentence-ending punctuation

(AL )

ii. | know that she is hungry
iii. Running is invigorating

She eats pizza and smiles

I ate pizza

because | was hungry

| ate pizza because | was hungry
I ate pizza

I ate pizza because | was hungry

I ate pizza because | was hungry

I went running today.

Note: Adapted from Lu (2010, pp. 7-13).
3. VAC indices (Second research question)

from COCA

4. Frequency

a. Average frequency scores for main verb lemmas, VACs, and verb-VAC combinations in a target text

5. Association strength

a. The measurement of the conditional probability that a main verb lemma and a VAC will occur together:

faith; delta P; and a variant of collostructural strength
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Results & Discussion

1. Research Questionl: Syntactic complexity

Table | 1. Correlations between holistic essay score and SCA variables entered into
regression model.

Variable Correlation with holistic score
Mean length of clause 0.240
Coordinate phrases per clause 0.190

Table 12. Summary of SCA multiple regression model.

Entry Predictors included r R? R? change B SE B

I Mean length of clause .240 058 058 110 201 .240

Note: Estimated constant term = 2.360, [} = unstandardized beta, SE = standard error; B = standardized
beta.

2. Research Question 2: Usage-based indices

Table 14. Correlations between holistic essay score and syntactic sophistication variables
entered into regression.

Variable Correlation with holistic score
Average delta p score verb (cue) = construction 0.251

(outcome) (types only) =academic

Average lemma construction frequency (types only) -0.234

- academic

Average faith score construction (cue) = verb 0.166

(outcome) (types only) = academic

Collostruction ratio (types only) = academic 0.155

Table I5. Summary of usage-based multiple regression model.

Entry Predictors included r R2 R? change J SE B

| Average delta p score verb 0.251 0.063 0.063 17.81 3.548 0.22
(cue)=construction (outcome)
(types only)=academic

2 Average lemma construction 0.345 0.119 0.056 —-3.06E=05 5.68E-06 -0.23
frequency (types only)=academic

3 Average faith score construction 0.366 0.134 0015 4.863 1.876 0.112

(cue)=verb (outcome)
(types only) - academic

4 Collostruction ratio (types 0.376 0.142 0.008 0.025 0.012 0.09
only)=academic

Note: Estimated constant term = 3.280, § = unstandardized beta, SE = standard error; B = standardized
beta.

3. Research Question 3: Model comparison
a. The predictor mode derived from usage-based indices of syntactic sophistication explained a
significantly larger portion of the variance in holistic writing scores than the predictor model
based on syntactic complexity indices.
4. The measurement of the conditional probability that a main verb lemma and a VAC will occur together

Conclusion

1. Usage-based perspectives of syntactic complexity
a. An alternative to mean length of T-unit (MLTU) or mean length of clause (MLC)
b. The model explained a significantly larger portion (14.22%) of the variance in holistic scores of
writing quality than traditional methods (5.8%)
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c. Human ratings of essay quality may be sensitive to both the relative frequency of constructions
themselves and the strength of association between constructions and the verbs that fill them.
2. Limitations
a. Neither models was not strong enough when compared to more comprehensive models.
b. COCA may not fully represent L.2 language experience for the usage-based indices
i. Alternative corpora for replication may include: Touchstone Applied Science Association

(TASA) corpus, Michigan Corpus of Academic Spoken English (MICASE), the TOEFL
2000 Spoken and Written Academic Linguae Corpus (T2K-SWAL)

BIODATA

Daehyeon Nam is Assistant Professor in the Division of General Studies at Ulsan National Institute of Science and
Technology (UNIST). His research focuses on EAP/ESP writing pedagogy though corpus linguistics and its
application to genre and discourse analysis. His recent publications include: Lexical bundle structures of nuclear
science and engineering research article (2017), Functional distribution of lexical bundle in native and non-native
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analysis (2017, co-authored). Currently, he is conducting research on the lexical bundle structure and functional
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Language assessment and the inseparability of lexis and grammar: Focus on
the construct of speaking (Ute Romer)

Choongil Yoon (Dongguk University, Gyeongju Campus)

Overview of the article

Introduction

Historically, in structuralist models of language ability, lexis and grammar have been treated separately. It has
influenced and informed the test development/validation and specific rating scales that consider grammatical
structure conceptually distinct from vocabulary. However, more recent integrative and functionally oriented
approaches to language learning have begun to take more holistic views of language proficiency and consider
lexicogrammatical knowledge as a single category. Corpus linguists (e.g., Sinclair) argue that the phrase is the
fundamental unit of language and that communication consists of formulaic language that cannot easily be
categorized into either lexis or grammar.

This interdependence of grammar and lexis is slowly being recognized within some areas of language testing, but
within speaking assessment, more holistic view of lexcogrammar has not taken hold especially regarding rating scale
development.

Goals of the paper
1. To demonstrate how corpus tools and techniques can be used to investigate patterns of language use that
cannot be neatly separated into lexis and grammar, and highlight the pervasiveness of such patterns in oral
language

2. To address the question: “Do rating scales of current speaking tests capture the core features of
lexicogrammar as identified in corpus analyses?”’

The construct speaking from a corpus perspective
Corpora and tools for analysis

Table 1 Corpora used

Corpus Description Reference Corpus
MICASE (Michigan Corpus of 1.8 million words of academic the Hyland Corpus of
Academic Spoken English) speech (the Univ. of Michigan) academic writing
BNC_spoken 10 million words of general British  the written component of the
English speech BNC

AntConc and kfNgram were used for corpora access and analysis.
Word frequency and keyword lists

The frequency word lists for both BNC spoken and MICASE contain articles, prepositions, conjunctions, and
pronouns that are generally frequent in English but include some items like so, like, and uh/er that are typically
associated with spoken registers. But the frequency word lists themselves do not show much about the characteristics
of speech as opposed to writing.

Keyword lists, on the other hand, show words that are comparatively much more frequent in a corpus than its
reference corpus. The keyword lists for the two corpora are provided below.
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Table |. The top-20 keywords in MICASE (RC: Hyland Corpus) and BNC_spoken (RC: BNC_
written), ordered by keyness value.

Rank MICASE BMNC_spoken
Keyword Frequency Keyness Keyword Frequency Keyness

| you 37,835 35.465.1 er 73.656 326.840.6
2 | 33,840 22.480.4 you 208,921 315.650.9
3 it’s 12,605 12,730.2 I 239,113 309,642.3
4 uh 11,277 12,2947 erm 50,115 224.,550.6
5 so 16,694 11,499.5 yeah. 39,353 178.391.1
6 um,’ 10,410 11,4655 oh 41,226 170,586.2
7 like 11,432 82763 it's 66,991 157,333.3
8 know 9419 8234.3 that's 44,450 132,492.4
9 that’s 7818 8086.6 yeah 25,633 116,026.0
10 yeah 6956 7661.4 got 46,719 102,144.7
11 um 6760 71623 well 51,376 98,332.2
12 okay 5531 6022.8 mm. 20,795 92.153.9
13 what 11,950 5870.4 don’t 40,630 72,7168
14 (<) 5299 5752.1 cos 15,737 68,271.3
15 just 8592 5733.2 think 37,493 66,905.8
16 don't 6432 57163 er, 14,529 64,263.0
17 uh, 5170 5686.9 we 76,174 61.412.6
18 think 6192 4840.6 yeah, 13.817 60,370.3
19 I'm 4571 43719 know 36916 59.596.9
20 gonna 4029 43658 yes. 14918 58,437.2

Keywords included indicate the characteristics of speech or conversational grammar:

- Personal pronouns (you, I): a shared context

- Hesitation markers (uh, um, er, erm): part of fluent native-speaker discourse needed for planning and
organizing thought

- Short forms (it’s, dont, cos)

- Response tokens or backchanneling (yeah, okay, mm, yes): interactive grammar, the needs of real-time
processing

- Discourse markers (so, like, well): cohesive devices

- Some frequent lexical items (know, think, got): part of frequently used phrases in speech (requires the
analysis of phrases)

However, the keyword lists do not provide insights into spoken discourse functions and into how meanings are
expressed in speech.

Phraseological items: n-grams and phrase-frames

To investigate the creation of meaning in the discourse and in communicative functions of language, it is necessary
to look beyond the word and at larger units. In this paper, two such phraseological items were examined: n-grams
and phrase-grams.

First, n-grams are contiguous word sequences of different lengths. The 20 most frequent 3-grams in the two corpora
as follows.
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Table 2. The 20 most frequent 3-grams in MICASE and BNC_spoken.

Rank MICASE BMNC_spoken
3-gram Frequency Range 3-gram Frequency Range
(number out (number out
of 152 texts) of 915 texts)

| a lot of 1199 137 a lot of 4513 667
2 | don’t know 1107 131 | don't know 3932 584
3 one of the 754 135 | don’t think 2943 553
4 you have to 610 125 one of the 2549 608
5 this is the 113 127 do you want 2013 329
-3 a lictle bit 542 130 what do you 1210 430
7 this is a 498 132 and | think 1813 466
8 in terms of 480 104 ¥ou want to 1 745 460
2 I don’t think 473 102 be able to | 656 501
[Ke] I think that 410 86 the end of 1618 512
I be able to 321 116 you have to | 609 442
12 and this is 390 114 it was a 1599 457
13 you have a 377 (NN do you think 1544 394
14 you know what 377 99 I think ic's 1538 462
15 I mean | 363 8l a bit of 1537 452
16 part of the 338 103 going to be 1535 435
17 some of the 331 105 I think it 1524 484
Ia you can see 326 86 I mean | 1491 3Bl
19 you need to 326 B89 I think that 1377 393
20 you know the 321 6 there was a 1360 437

These n-grams serve important roles in the discourse:

- Quantifiers (a lot of, one of the, a bit of)
- Discourse markers (you know, I mean)
- Discourse structuring devices (in terms of, at the same time)

- Evaluation or stance (I don 't think, I think that, you can see)

N-grams are often part of larger units of frequent word sequences and this suggests that the spoken language patterns
are pervasive and extensive and confirms Leech’s claim that “conversational grammar has a restricted and repetitive
lexicogrammatical repertoire.”

Second, p-frames are sets of n-grams which are identical except for one word in the same position, from corpora, and
they provide insights into what degree language items are fixed. Some examples from the two corpora

- Idon’t * if (know, care, remember ...verbs of cognition)

- a *of (lot, bit, couple, number ... words of quantity)

This analysis of phraseological items demonstrates that spoken language patterns are not only extensive and pervasive
but also variable.

Aspects of speech and speaking assessment

The high frequencies of n-grams and p-frames in the two corpora suggest the inseparability of lexis and grammar in
spoken language. Words clearly have preferred patterns of occurrence, and structures do not select vocabulary items
randomly but in systematic ways. Straddling the boundary of lexis and grammar, phrases or patterns are the building
blocks of spoken discourse and form the core of the construct of speaking.
Then, how far are these central aspects of speech captured in the rating scales of the speaking components of the
following internationally recognized tests?:

1. the TOEFL iBT

2. CaMLA'’s (Cambridge Michigan Language Assessments) Examination for the Certificate of Competency
in English (ECCE), and Examination for the Certificate of Proficiency in English (ECPE)

- 158 -



3. The International English Language Testing System (IELTS) and the Cambridge English: Advanced Exam
(CAE)

The review of the spoken rating scales of these tests revealed a differing extent to which the main aspects of spoken
English are reflected in each test. The TOEFL iBT rubrics show the most rigid separation between lexis and grammar,
and they even identify the use of formulaic language as a feature of the lowest score level. The rating scales of
CaMLA’s ECCE and ECPE mention cohesive devices and other phraseological language items like collocation, and
idiomatic expressions. IELTS and CAE show some awareness (clearer than the other tests) of phrases as the central
unit of meaning. However, the rating scales of these five tests, overall, treat grammar and vocabulary separately and
do not fully reflect the central aspects of spoken English lexicogrammar.

Conclusion and outlook

The author argues that non-holistic rating scales ought to acknowledge the intersection of grammar and vocabulary
more explicitly and avoid giving separate scores for two skills that are so closely interrelated. And she goes on to
suggest collaboration between corpus linguists and assessment experts to work out rating scales that can more fully
reflect the inseparability of lexis and grammar.

Article citation:
Romer, U. (2017). Language assessment and the inseparability of lexis and grammar: Focus on the construct of
speaking. Language Testing, 34(4), 477-492.
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Stylistic Distinctiveness of Business Email Corpus!

Jihyun Ahn (Busan University of Foreign Studies)
Shinchul Hong (Busan University of Foreign Studies)

Introduction

Emails have been the most ubiquitous medium for communication for many years. In business, emails are the most
effective global medium for generating productive communication and negotiation. According to email market
research conducted by Radicati Group in 2015, the number of email users is expected to reach more than 2.9 billion
by 2019. In the meantime, the total number of worldwide emails per day is projected to be over 246 billion, and the
number of business emails sent and received per day is forecasted to be over 128 billion (Radicati Group, 2015). In
this regard, business emails in English have been recognized as a new register that has distinct features from general
English. Typically, general English includes traditional written texts and academic prose.

The use of business emails written by Native Speakers (NS) and Non-Native Speakers of English (NNS) is growing
internationally. That is, the frequency of business emails written by NS and NNS will continue to grow as business
becomes more international (Leoplod, 2015). In addition, Evans (2013) argues that email communication is the
‘lingua franca’ of the business world. For NNS, therefore, business emails in English may present linguistic
challenges (Rogerson-Revell, 2007). In this sense, NNS are likely to experience linguistic difficulties while writing
business emails in English to their native English-speaking colleagues. This is because emails may not be as formal
as academic writing and instead use more casual spoken or written discourse depending on the purpose and context.

In fact, there is a body of corpus analysis on second language (L2) learners’ essays and graduate students’ writings.
These corpus analyses have provided diverse suggestions about and addressed the implications of L2 education for
academic and/or business writing classes. However, using data from student’s business writings could be problematic.
In this regard, Tatton (2008) argues that authentic data is essential for making appropriate teaching materials for
learners. In other words, research on authentic business emails that focuses on differences and similarities between
NS and NNS could be beneficial for English for Specific Purposes (ESP).

Despite the number of business email textbooks, most of them rely on authors’ subjective perspectives rather than
robust data. In this regard, Evan (2012) stresses that corpus-based study on professional emails make a profound

difference narrowing it down between ESP and real-life communication.

Literature Review

Corpus pedagogy has gradually moved to discourse and genre-specific approaches rather than a lexical approach,
because the text genre could provide more comprehensive explanations for language education (Poole, 2016). There
is some research on corpus-based language education in Business English; most of them are about Business English
lexis in first language (L1) contexts. Walker (2011) in two case studies of corpus linguistics and pedagogy shows

how it can be used to teach Business English lexis with semantic prosody by looking at differences in the collocations

! The contents of this paper will be included as part of the author’s PhD dissertation (examination scheduled for 2019).
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of adult business English learners. Hu (2012) states that corpus consultation for Business English lexis teaching is
effective in the Chinese context. However, there is a lack of empirical studies on authentic business email data to
prove the effectiveness of corpus-based analysis in teaching and learning.

Crystal (2001) argues that the linguistic features of emails are informal and similar to spoken discourse. She also
highlights the informal linguistic features of email messages, such as the use of contractions, subject ellipsis (e.g.
Will let you know), colloquial abbreviations (e.g. bye, cos, v slow, s/thing), and acronyms (e.g. LOL, CU) (Crystal,
2001, p.122). On the other hand, Gains (1999) indicates that business emails from a commercial insurance company
showed standard written English, while other business emails from a university insurance company included some
oral features.

Moreover, Giménez-Moreno (2011) states that register variations exist commonly within a single email text. The
compilation of ESP corpus becomes a more practical way to analyze language use in specialized areas (i.e. business
emails in this case). When it comes to the corpus design, Biber (1993) argues that the size of data cannot solve
problems. In this regard, Kennedy (1998) states that the “target population of text types” should be firmly explained
and can be represented in the corpus (p. 69).

Bennett (2010) argues that a corpus approach analyzes “the actual patterns of language use in natural texts” (p. 7).
The major feature of a corpus approach is authentic language. Any linguistic communication (e.g. business meeting,
phone conversation, newspapers and conversation at home) takes place from a corpus. In this sense, there are many
types; a written corpus, a spoken corpus, an academic essay corpus, business English corpus, etc. A corpus approach
highlights the importance of teachers and/or learners’ intuition as a user of language. In this regard, the computer

plays an important role in the corpus approach as it helps to provide the quantitative and qualitative results.

Research Purposes

The purpose of the study is to examine the characteristics and linguistic features of business emails in English
written by Americans (NS) and Koreans (NNS). In this regard, this study investigates the genre and register of text
based on the distinctive features and linguistic characteristics (i.e. wordlists and keywords) in business corpus data
from authentic business emails written by NS and NNS in the same professional industries. Two themes emerged
from the data analysis: (1) Distinctive features between business emails and general English; (2) Linguistic

characteristic patterns (wordlists and keywords).

Methodology

This study uses the British National Corpus (BNC) web as a reference corpus and Wordsmith 7.0 tools to identify
distinctive features of Business Email Corpus (BEC) by Koreans (BEC K) and Americans (BEC _A). The email data
(526 emails in total) was collected from a conglomerate company in Korea (242 emails) and its branch in the United
States (284 emails) over a period of eight months (from March to October 2018). The BEC was compiled using
authentic internal communication business emails written by 32 Koreans and 18 Americans in the same professional
industries. The company and personal information (e.g. name of sender/receiver, date, department, email address,
phone number, subject, headings, and professional/technical terms) were deleted before collecting data to preserve

confidentiality.
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Features Category Attributes

Business Email Corpus (BEC) British National Corpus (BNC)
Mode Written Written/Spoken
Language Genre Business email General English
Type Authentic Authentic
User Nationality American (BEC A) & Korean (BEC K) British
Mother tongue | English (BEC_A) & Korean (BEC K) English

Table 1. Design Criteria of Corpora Used in the Study
Results

Statistical analysis

Table 2 shows the statistics of BEC, BEC_K, BEC_A and BNC. There are 40,644 tokens and 2,941 types in entirety
of the BEC text. In terms of ‘Tokens in text’, there are 1000 ‘tokens’ if a text is 1000 words long. However, inflections
(e.g., go, goes, going, went, gone) can be repeated, and there may be 500 different words in the text. In this sense,
there are the different words called ‘Types’. When it comes to type/token ratio (TTR), the TTR of BEC K is 12.23
and the TTR of Business Email BEC A is 9.43. The different TTRs show that Korean business employees use a

more diverse vocabulary than Americans when they write their business emails in English.

BEC BEC K BEC A
Number of texts 526 242 284
Tokens 40,644 15,009 25,635
Types 2,941 1,787 2,383
TTR 7.37 12.23 9.43

Table 2. Statistics of BEC, BEC_K & BEC_A

Wordlists

The wordlists in Table 3 show the most frequent words used in both BEC and BNC. A common feature of the
wordlists in Table 3 is the high frequency of functional words such as the, fo, and of. However, it is interesting to
note that plural personal pronoun we is frequently used in BEC. In this regard, business emails are more likely to be
used for group-oriented purposes in comparison to general English. The politeness marker please is also a distinctive
feature of BEC.

Word Freq. Texts Word Freq. Texts
1 THE 2700 444 1 THE 6055105 4050
270 1456 398 2 OF 3049564 4040
3 AND 1033 343 3 AND 2624341 4050
41 785 324 4T0O 2599505 4049
5 WE 734 274 5A 2181592 4045
6 FOR 716 322 6 IN 1946021 4047
7 OF 707 266 7 THAT 1052259 4026
8IS 663 298 8IS 974293 4027
9 THIS 629 251 91T 922687 4022
10 YOU 596 323 10 FOR 880848 4036
11 1IN 535 236 11 WAS 863917 3931
12 A 492 237 121 732523 3830
13 BE 482 231 13 ON 731319 4027
14 THAT 469 220 14 WITH 659997 4012
15 WILL 454 241 15 AS 655259 3992
16 ON 411 219 16 BE 651535 4011
17 PLEASE 41 276 17 HE 593609 3739

Table 3. Wordlists of BEC (left) & BNC (right)
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Keywords

In keywordlists, there are two types: positive and negative keyness. In this regard, Hong and Jhang (2012) states
that positive keyness occures more often than it would be expected by chance in comparison with a reference corpus.
On the other hand, negative keynes is marked as a minus value when a word to be negatively keyed occurs less than
the reference corpus. Table 4 shows the positive keywords of BEC and BNC. In comparison to BNC, please and
thank are regarded as distinctive and meaningful features of BEC. Biber et al. (as cited in Friginal, 2009) argue that
Please is a politeness marker of request that is commonly used in spoken registers. In business emails, however,
Please as a significant politeness marker is more frequently used. This is due to the fact that emails are written forms

that cannot use other expressions of politeness such as intonation and tone of voice which can be used in general

spoken English.
Key word Freq. Texts
1 PLEASE 411 276
2 DRAWINGS 174 93
3 WE 734 274
4 ATTACHED 139 106
5 THANK 172 154
6 DESIGN 157 92
7 SCHEDULE 104 54
8 CUSTOMER 113 81
9 BELOW 153 122
10 MANUAL 98 42
Table 4. Positive Keywords of BEC & BNC
Conclusion

A lot of discussions about Corpus and English for Specific Purposes (ESP) have taken place, along with innovative
and effective practices relating to both teaching and learning. In this regard, this robust business email corpus of NS
and NNS can be a great source for the ESP field. For example, this study provides useful information, such as the
use of We for group-oriented purposes and the frequency of the keywords Please and Thank as politeness markers.
Further analysis (i.e. comparison between BEC & BNC, BEC K & BEC_A, BEC & another reference corpus) will
be carried out in the future study. Indeed, it would benefit teachers and students to present instructional materials
based on the authentic business expressions and patterns from the professional email corpus of NS and NNS. Students
(e.g. graduate students and business employees) can identify useful linguistic patterns to acquire the English language
necessary to succeed in current and future workplace communications. This corpus approach, therefore, can lead to
greater awareness of particular genre and would be helpful in encouraging autonomous learning about how to write

business emails naturally in English.
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An Analysis of Tense and Aspect in American TV-Series

Hyung-Sun Kim & Baegseung Kim (Chosun University & Chonnam National University)

I.INTRODUCTION

Learning tenses of English is not considered as difficult, as Korean students learn English grammar for a long
time. Tenses are divided into three basic times, and then teachers explain basic concepts and examples, after which
sample questions are followed with longer contexts. However, when aspects are added to tenses, the concept of time
expressions can be very complicated. In English, progressive and perfect are part of aspects. Three tenses and two
aspects make the tense and aspect grammar nine discrete subcategories under it: present, present progressive, present
perfect, past, past progressive, past perfect, future, future progressive, and future perfect. In school teaching, some
are more focused and others are shortened in terms of importance. However, the school teaching does not focus on
the connection between important grammar concepts and authentic English use in realistic environment. ~As a result
of it, learners use only canonical usage of tenses. It is good to teach the most important concepts and help learners
acquire such concepts in English. However, the problem still uncovered is how real the knowledge learners learn and
instructors teach is.

This study is a follow up of Kim and Kim (2018), in which a class in the university was taught English tenses
and aspects through TV-series for five weeks, and the result was reported with learners’ feedback. On the foundation
of the previous study, this study focuses on how native English speakers use the tense system in authentic everyday
environment. To find this, scripts of three episodes of American TV series, Suits and the Newsroom, were analyzed
for the nine subcategories under tense. The ways of delivering tenses and aspects were closely scrutinized through
the manual investigation of the researchers. Each use of tenses and aspects were counted with specific ways and
words.

Through this study, researchers attempted to find whether school grammar teaching is good enough or is distant
from reality and may provide frustration for ardent learners who would like to get authentic English skills to be used
on the spot. The previous study in Kim and Kim (2018) suggests that more diverse means about the way to show
tenses and aspects should be noticed and careful research on the scripts of TV-series can play such role.

I. METHODOLOGY

Scripts of three episodes of TV-series were carefully looked through in terms of nine subcategories under tenses
and aspects. Occurrence of each use of nine subcategories was calculated and tense bearer words were also carefully
checked and counted. The TV-series analyzed for this study were as follows: Suits season 1 episode 1 Pilot (Korsh
& Bray, 2011), Suits season 1 episode 1 Bail Out (Drogin & Woods, 2011), and The Newsroom season 1 episode 1
We Just Decided To (Sorkin & Mottola, 2012).

II. DISCUSSION

1. Progressives are more widely used than expected.

Progressives tend to be taught lightly, but were found significantly a lot in the TV-series. Especially present
progressives are widely used, and replaced some uses of present and future.

1) a. What are you talking about? (Suits S1E1)

b. I'm just figuring out what happened in the interim. (Suits S1E1)
¢. I’'m paying you $25,000. (Suits S1E1)
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d. I’'m not letting you go back to the airport without answering questions. (The Newsroom S1E1)

2. Different future forms are much used in TV-series.

First, aside from will, which is representative in future, be going to with gonna, be —ing (present progressive),
and present forms are used to indicate future tense in TV-series. Mainly taught in schools, will just explains only a
part of future.

2) a.I’ll let his secretary know you’re on your way. (The Newsroom S1E1)

b. We’re gonna try Elliot out at 10:00. (The Newsroom S1E1)
c. Don’s going with Elliot? (The Newsroom S1E1)

3. Auxiliaries are one of the main tense carriers.

Auxiliaries were the main tense carrier. Auxiliaries are not seriously considered in tense section of the usual
grammar books, but considering verbs are divided into the main verbs and auxiliaries, it is not surprising that
auxiliaries are the main carriers of tenses.

3) a. You can’t skip right to the NEA. (The Newsroom S1E1)

b. Are you willing to say here tonight whether you lean right or left? (The Newsroom S1E1)
c. Something great is about to happen here. (Suits S1E1)

4. Subjunctives are also much used.

If-subjunctives are deemed too difficult and generally the forms of if-clause and main-clause are covered in the
subjunctive section. However, without if-clause only subjunctive auxiliaries are frequently used in the conversation.
The combinations made by subjunctive mood and auxiliaries cause some trouble in understanding tenses of sentences.

4) a.lknow I’d be a good lawyer. (Suits S1E1).

b. For one thing, she’d never agree to it. (Suits S1ES5)
c. If you driving matched your legal knowledge, we wouldn’t be here. (Suits S1E5)
d. And that would be funny if I’d actually married. (Suits S1E1)

IV. CONCLUSION

This study revealed that authentic English found in TV-series utilizes many different forms of tense and aspect.
The approach used in this research will contribute to facing complicated nature of tense uses, rather than staying
satisfied while ignoring reality. Learning and understanding a different language should not be mystified, but a
careful investigation can show why the limitation of the second language learners may take place, and right remedy
will be prepared for the future generation. By studying TV-series, this study attempted to meet the necessity of the
research of comprehensive tense use in authentic English, in addition, suggesting that in a period of any level learners
reach while they study English, the comprehensive set of tense uses found in this study need to be provided. It will
help those who would like to use their English skills in the highest level.
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