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The Korea Association of Teachers of English (KATE),
established in 1965, is a leading language education organiza-
tion with a thirty-nine year history of advancing professional-
ism in the area of English language instruction.  Begun as an
organization of university professors, KATE has gradually
expanded its membership base to include many levels of
instructors in order to reach out to the broad spectrum of
teachers who are committed to language education and to their
own professional development.  Today, KATE’s membership
includes more than 1,000 educators, ranging from elementary
school teachers to university professors, as well as adult edu-
cation instructors.

Conferences
Prior to 2004, KATE held two conferences every year, one

in the winter and the other in the summer.  However, in an
effort to solicit high-quality, research-based academic papers,
KATE  decided at its general meeting to reduce the number of
conferences to one.  Thus, KATE now holds an annual
international conference in June, with distinguished speakers
from around the world in attendance.  As always, speakers
from colleges, elementary and secondary schools, and educa-
tional institutions around the country will be welcome to give
presentations on research in recent theories and practices in
teaching English.  In order to properly serve its members, who
are based in different regions, the conference venue will be
rotated among universities in the different regions of the coun-
try, often co-hosted by KATE and one of the regional associa-
tions of English teachers.

Publications
KATE FORUM is published thrice-yearly, in February,

June, and September.  The newsletter includes feature articles,
guest columns, special reports, teaching ideas, book reviews,
article reviews, viewpoints, reports from the council,
announcements and calls for papers, news about partner orga-
nizations, and other information about the organization and its
members.  For information on contributing, please refer to the
“KATE FORUM Contributor Guidelines” in this issue.

The KATE journal, English Teaching, is devoted to pub-
lishing theoretical and practical reports of research and discus-
sions of central issues.  All KATE journals (except Vols. 1-3)
published in 1972 through 1999 are available on CD-ROM.
Kyobo Book Corporation published this CD-ROM in March
2000.  You can search for information based on content,
indices, author, and year of individual journals.  In order to
purchase the CD-ROM or for further information, please con-
tact Kyobo Book Corporation via their website <http://kyobo-
book.co.kr/>.  

The KATE website is accessible at <http://www.kate.or.kr/>.

This site includes the following features: About KATE,
Membership, Publications, News, Conferences, Resources,
KATE Mailing list, etc.  Please check it out for yourself and
bookmark it in your directory.  Also, do not hesitate to post
your inquiries on the bulletin board at the website.  

Constitution 
Adopted January 22, 1965

First Amendment August 11, 1973

Second Amendment August 1, 1975

Third Amendment August 1, 1981

Fourth Amendment February 26, 1988

Fifth Amendment July 1, 1995

Sixth Amendment March 1, 1999

Seventh Amendment March 1, 2003

Chapter One: General Provisions 

Article One: Names

The name of this association shall be the Korea Association

of Teachers of English, herein referred to as KATE.  The

Korean name of the association shall be 한국영어교육학

회.  

Article Two: Aims 

① The aims of KATE shall be to promote the development

of and research into the practice and theory of English lan-

guage education, and to endeavor to foster a sense of col-

legiality and amity among the membership.

② To achieve these aims this association shall undertake

the following:

1. The publication of a scholarly journal, English Teaching

(영어교육), and a regular newsletter, KATE FORUM

2. The holding of academic meetings and exchanges

3. Compiling, publishing, and circulating books and other 

materials concerning English education

4. Other activities consistent with promoting the aims of 

KATE

Article Three: Headquarters

The headquarters of this association shall be designated by

the President.

K A T E  F O R U M
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Chapter Two: Membership

Article Four: The Process of Admission and the

Categories of Membership 

① Membership is open to individuals and non-profit institu-

tions or other organizations engaged in English language

education, subject to the completion of the approved appli-

cation form, submission of the initiation fee alongside the

annual membership fee, and the approval of the Standing

Executive Board.  For-profit institutions or organizations

may become associate members by special agreement. 

② Membership is divided into the following categories: indi-

vidual, institutional, and associate.

1. Individual membership with vote is open to persons

who are engaged in or concerned with English educa-

tion.

2. Institutional membership without vote is open to

libraries, non-profit institutions or similar organizations

engaged in English education.

3. Associate membership without vote is open to for-profit

institutions or organizations engaged in English educa-

tion.

Article Five: Rights and Responsibilities

① Individual members are entitled to attend general meet-

ings and cast one vote on the make-up of decisions, to

attend academic meetings held by KATE, and to submit arti-

cles to and receive a free subscription of KATE publications.

② The membership shall pay membership fees to KATE

annually.

Article Six: Revocation of Membership

Under the following circumstances, membership may be

revoked by decision of the Standing Executive Board.

1. If the individual declares his or her intention to resign.

2. If the person has not paid membership fees for three

years or longer without giving notice of reasons.

3. If the person has engaged in behavior incompatible

with the aims of KATE or damaged the prestige of

and/or bringing dishonor to KATE.

Chapter Three: The Executive Board

Article Seven: The Executive Board

The Executive Board of KATE will be constituted as follows:

1. One President

2. No more than four Vice Presidents, with a Vice

President in charge of editorial work and publications, a

Vice President in charge of planning and mediation, a

Vice President in charge of research and development,

and a Vice President in charge of publicity and advertis-

ing

3. No more than thirty Standing Executive Board members

4. Two auditors

5. Advisors

Article Eight: Elections

① The President, the Vice Presidents, and the Auditors are

elected by the Executive Council and confirmed by the

General Meeting.

② The Standing Executive Board members shall be

appointed by the President. 

③ All the past Presidents shall be Advisors.

Article Nine: Duties of the President

The President shall represent KATE, oversee the business

of KATE, and chair meetings of the Standing Executive

Board, the Executive Council, and the General Meeting.

Article Ten: Duties of the Vice Presidents

Each Vice President shall assist the President by carrying

out his or her own duties, and be able to take over for the

President in case the need arises.

Article Eleven: Duties of the Standing Executive Board

Members

The Standing Executive Board members shall take charge

of general affairs, finances, international relations, public

relations, scholarly information, research, and editorial work.

Where required the members can be added to establish and

manage other offices for Standing Executive Board work.

1. A general affairs officer shall manage administration

and general affairs.

2. A finance officer shall take charge of matters of

finance and expenditure.

3. An international relations officer shall oversee interna-

tional exchanges.

4. An officer for public relations shall take charge of pub-

licity, advertising and the associate members.

5. An officer for scholarly information shall take charge of

maintaining scholarly information, the membership

database, a webpage, and similar duties.

6. An officer for research shall see to research and devel-

opment affairs.

7. An officer for editorial work shall see to the editorial

work and publishing work of the association.

8. Additionally designated officers shall oversee other

offices set up by the Standing Executive Board.

Article Twelve: Auditors

The auditors shall manage the accounts of KATE annually

and make a full report to the General Meeting.

Article Thirteen: Advisors

Advisors shall advise the President and serve as regular

members of the Executive Council.

Article Fourteen: Term of Office

All officers shall serve a two-year term of office.  However,

in order to ensure the continuity of KATE activities it shall be

possible to extend the term of office of the Standing

Executive Board members.

K A T E  F O R U M
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Chapter Four: Meetings

Article Fifteen: The General Meeting

Regular General Meetings and extraordinary General

Meetings are convened by the President.

1. The regular General Meeting shall be convened on the

last day of the KATE conference.

2. Extraordinary General Meetings shall be called at the

discretion of the President, the Standing Executive

Board, or at the expressed will of at least one third of

the individual members.

Article Sixteen: The Executive Council

① The Executive Council shall be constituted with all the

members of the Executive Board referred to in Article

Seven, and shall be convened before the convention of the

General Meeting.

② The Executive Council shall confirm decisions made by

the Standing Executive Board, and elect the President, the

Vice Presidents, and the Auditors referred to in Article

Eight.

Article Seventeen: The Standing Executive Board

① The President, the Vice Presidents, and the members of

the Standing Executive Board shall form a Standing

Executive Board, which shall be convened at the discretion

of the President. 

② The Standing Executive Board shall resolve important

matters pertaining to the affairs of KATE, and report its

important decisions to the General Meeting after they are

ratified by the Executive Council.

Article Eighteen: Subcommittees

① In order to carry out the work of KATE efficiently, sub-

committees may be formed.

② The formation and composition of subcommittees shall

be subject to the will of the Standing Executive Board.

Article Nineteen: Resolutions

Resolutions shall be considered resolved if they are

approved by a majority of those present in any meeting.

Chapter Five: The Editorial Board

Article Twenty: Organization

In order to carry out the publication work of KATE, an

Editorial Board shall be formed.

Article Twenty-one: Duties

The Editorial Board shall carry out the review and selection

of articles for the KATE journal.

Article Twenty-two: Editorial Board Chairman

The post of the Chairman of the Editorial Board shall be

held simultaneously by the Vice President responsible for

editorial and publications work.

Article Twenty-three: Matters of Detail

The Editorial Board shall be able to constitute bylaws con-

cerning its organization, duties, and operation in carrying

out all its particulars.

Chapter Six: Academic Conferences

Article Twenty-four: Academic Conference

① KATE shall convene at least one academic conference

annually.  The convention of the academic conference shall

be fixed at the discretion of the Standing Executive Board. 

② In order to ensure the smooth operation of the academic

committee, a conference organizing committee shall be set

up.

③ The setting up and operation of the conference organiz-

ing committee shall be designated as a bylaw by the

Standing Executive Board.

Chapter Seven: Finances

Article Twenty-five: Income

KATE shall dispose of the following sources of income:

1. KATE endowments

2. Initiation fees and membership fees

3. Corporate and private donations

4. Commercial and other sources of income

Article Twenty-six: Fiscal Year

The fiscal year of KATE shall begin on the first of July and

end on the 30th of June, the next year.

Article Twenty-seven: Yearly Accounts

① At the end of each fiscal year, a full account of the

income and expenses of KATE shall be audited by the

auditors, be ratified at the Executive Council, and finally be

approved at the General Meeting.

② The annual budget shall be reviewed at the Standing

Executive Board, be ratified at the Executive Council, and

finally be approved at the General Meeting.

Chapter Eight: Amendment of the Constitution

Article Twenty-eight: Amendments to the Constitution

① Amendments to this Constitution may be put forward by

a simple majority of the Standing Executive Board or by at

least one-third of the individual membership.  

② When an amendment to the Constitution has been put

forward, it shall be reviewed at the Executive Council sub-

ject to confirmation by at least half of the present members

of the General Meeting.

Supplementary Provision

This amended Constitution shall be effective from the first of

March, 2003.
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It is an honor and pleasure as President of the Korea

Association of Teachers of English (KATE) to invite you to

the KATE 2006 International Conference.  The KATE con-

ference has a national and global reputation as being one of

the most comprehensive and intellectually stimulating con-

ferences on English education.  This year’s conference—

Beyond the Horizon: Extending the Paradigm of TEFL—

will be held at Hanyang University in Seoul on June 23-24.  

Following the great success of last year’s 2005

International Conference, which celebrated KATE’s 40th

anniversary, the 2006 International Conference will contin-

ue the tradition of providing a forum for quality internation-

al exchange.  This year’s program will feature plenaries by

experts in the field of English education and related disci-

plines.  Presentations and workshops will focus on issues of

theoretical and practical concern to TEFL.  The program

will also feature invited talks by our world-wide affiliates

such as IATEFL, JACET, and JALT, among others.

At the conference, new ideas will be generated across dif-

ferent specializations, and innovative research will be dis-

seminated about issues and concerns in TEFL and across

disciplinary boundaries.  Moreover, the conference is

known for its congenial networking atmosphere, through

which new relationships are fostered and old friendships are

rekindled.  KATE prides itself on being a dynamic forum

where interaction among scholars and practitioners is con-

tinuously taken to new heights.

As this year’s conference will be my second and last one

during my tenure as President of KATE, I am all the more

committed to ensuring that all participants will have a

memorable and enriching experience.  The conference com-

mittee is also dedicating their utmost efforts so that the

highlight of KATE’s activities will be a success.

I look forward to meeting you in June and welcoming you

to the KATE 2006 International Conference.

K A T E  F O R U M

Welcome to KATE 2006 International Conference
Beyond the Horizon: Extending the Paradigm of TEFL

Byoung-Man Jeon
President, KATE 
(Chonbuk National University)

PRESIDENT'S  MESSAGE
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Well-aimed Motivation: the Key to Opening Up
Spoken English in Middle and High School Classes

It is a typical Monday afternoon, first period after lunch.  I
walk up to the Japanese major class to give them their weekly
dose of English Conversation, open the door, to discover a
largely  lethargic group—many eyes half open, some eyes
totally shut, along with heads down—resting gently on desk
pillows, “cutting zzzz’s.” My task is to produce a measure of
reasonable spoken English here—an upward struggle, to put it
mildly! The class proceeds with about 30% participation, or to
put it the non-Polyanna way, 70% non-participation.
Reflecting upon this situation later on, I came to the conclusion
that I had to concoct a method of energizing and motivating
this group of teenage learners.  Otherwise, I would have to fail
at least 70% of them as their English conversation teacher.
How could I generate sufficient interest and incentivize them
to rise to the difficult task of producing spoken English?

Motivation is a fundamental issue for any kind of language
class, but when it comes to spoken English it is of even greater
importance, for if learners lack impetus to perform in, say,
reading or writing, both of which could be classed as “private”
skills, how will they be mobilized to engage in the very public
act of speaking? Or to put that another way, learners can do the
former skills without peer observation, but when it comes to
speaking, everyone in the class hears and assesses, intentional-
ly or not, what is said and the speaker is highly conscious of
this fact.  Thus, as language instructors, we need to build into
our lessons even more motivation and incentive, the planning
and mode of which need to be careful, sensitive, and sage; an
efficient, “well-aimed,” motivation is demanded.  

First a fact: if a learner is speaking Korean then he/she can-
not be speaking English! With the above class, at the time
referred to above, around 40% of learners regularly engaged in
the totally futile activity of Korean speaking in an English con-
versation class.  The figure was nearer 25% in English major
lessons.  Futile is a strong word—but not too strong: their
Korean was fluent and expressive, so why waste time improv-
ing it, or so I reasoned with them!   

Reason is a powerful tool when it comes to motivation.  I

would also point to the usefulness of English in the global vil-
lage, “You will need to communicate in English when you are
a Samsung executive at a meeting in LA!” I would remon-
strate.  Or, I would make my appeal to cold logic: “surely you
can manage one hour out of 168 in a week to not speak Korean
and produce a little English.” The effect of these, in some
cases, produced English out of their mouths, there and then,
but in all cases, by the next lesson, the effect of this reasoning
had worn off; back to Korean “speak”...  Oh dear!!  I have
observed the same to be true when other traditional motiva-
tional methods such as disciplining or doling out the candy
have been adopted: temporal, short term effects, but an absence
of real, long term change in classroom performance.

All in all, when it comes to motivating our learners I main-
tain that the middle / high school conversation teacher has a
major handicap.  Not only do we find the above traditional
methods limited in their potency, but also, we cannot draw on
the usual sources that exist in our school system for spurring
our learners into action.  For example, in most other subjects
taught at this level, including the other English skills, the
instructor can always point to the coming exam and its subse-
quent grade.  In the case of high schools, particularly, there
exists that huge “tour de force” of a motivator, the Korean
SAT—the exam that towers over and dominates the Korean
educational skyline.  However, again, this exam has no oral
component whatsoever and thus any reference to it is a total
“dud” when it comes to inspiring spoken English.  The same is
the case for TOEIC, TOEFL, and the like.  Now, these latter
are external situations we teachers can do little or nothing
about; however, the key to solving my Japanese major class
problem, I discovered, lay in changing the content of the for-
mer, i.e., the in-school grading.  In order to tap into this rich
source of motivation I realized that I had to somehow tie in my
learners’ in-class performance to their overall English grade
for the semester.

To affect the scores of our learners is to touch their heart.
Most learners I have found, not only at the elite institution I
now teach at, but also at the run-of-the-mill middle / high
school venue, are highly sensitive about their scores.  So per-
haps this, I thought, was the hidden “button” which, if pressed,
would unleash the tide of spoken English required to make
these English conversation classes as success—a success to be
enjoyed, not just by a handful in each class, but by the vast
majority of learners present.  So, I devised a “system.”

Each lesson was to affect their score—a score they could see
each week going either up or down.  I figured for this motiva-
tion to “click” the learners needed to “feel” the effects of their
in-class weekly performance.  I gave each learner a starting

Ideas for Teaching 

Paul Ackerley
(Taegu Foreign Language High 
School)



12

June  2006 �

K A T E  F O R U M

score which then went up when they spoke English and down
if they spoke excessive Korean.  The typical carrot and stick
behavioral approach which prevailed in the ‘60’s audio-lin-
gualism methodology.  All and any English was rewarded—
the amount depending on the quality of the spoken output,
ranging from +3 for native like production down to +1 for
weaker English.  Any excessive Korean speakers were hit with
a minus three penalty, but I gave them a period of grace to
redeem themselves: provided they scored positively in the fol-
lowing two lessons the penalty would be annulled.  I later
introduced an additional category for low-participation, which
was to be down one point; this was brought in to “jump-start”
those learners who “played it safe” and thus did little or noth-
ing in class.  Each class’s scores were made available to the
learners at the close of the session so that they could feel the
effect of their performance instantly.

So this was the system in place.  How about the results? I
was stunned.  Korean speaking disappeared overnight; the
sleepy, dozy element in the Japanese major class were sudden-
ly alert, active and awake and, above all, there was a fervent
and vibrant buzz of spoken English filling the airwaves all
around me—matched only by the “buzz” I now had knowing
that the “system” had, to coin a phrase, “cracked it.”  Ah ...
bliss!! 

“Ah ha,” you may say, “but that was at the prestigious Taegu
Foreign Language High School with its smaller classes, littered
with top of the range linguistically gifted students.  Would it
be such a redounding success story in a common and garden
middle / high school situation such as ours?” 

It is a general principle of pedagogy that each activity,
method or scheme we employ in the classroom needs to be tai-
lored to the requirements of the particular learners present
there.  With the above motivational “system” there are certain
aspects which can be transferred wholesale into any situation:
for example, the necessity of allocating a grade to spoken
English in our routine curricular assessments.  To attach a
score to a thing is essentially to give it a value: thus, what do
we communicate to our learners when we do not give any
grade to spoken English in our classes? Surely, the answer is
that spoken English is worth little to us or to them.  How can
we expect our learners to take English speaking seriously when
we ourselves do not?! Yet, it is a truth that in the vast majority
of middle and high schools across the country no such grade
exists.  The allocating of a mark to oral English is foundational
to the operation and success of the above learner motivation
system.

Another aspect which we can apply to all teaching situations
is the “gain or pain” method.  Some may baulk at penalizing
learners for Korean spoken but I found such L1 usage to be
one of the biggest hindrances to regular and fluid English pro-
duction.  Perhaps just using the “carrot” would work in some
situations.  Whatever, it is of paramount importance to reason-
ably reward learners when they do produce a level of decent
English—this is the very essence of this well-aimed motivation
system.  The details of how this will be done will vary for each
learner-situation but, I believe, the underlying principle needs
to be in place for the results to flow.

The main tailoring which will need to take place concerns
the aspect of time length.  In the above scenario, with high cal-
ibre learners, it was possible to apply the system to entire 50
minute lessons from day one, but it should be recognized that
in most middle and high school educational environments to
copy this practice would be overly ambitious and probably
result in a failure, frustrating to both instructor and learner
alike! A far better application would be to gauge the amount of
time per class the learners could realistically be expected to
perform solely in English and then start with that and seek to
increase it as English oral ability rose.  Such a strategy would
fit in well at the end of the conventional 3 P’s (presentation,
practice, performance) approach.  I used to teach at a middle
school in the city; given that situation again I would probably
have kicked off with short three minute timed sessions rising
by one minute increments every 2-3 weeks or so, limiting the
number of students whose score altered each session to 12-15
(It would be nigh on impossible for just one instructor to
assess each learner in just three minutes!).  Generally speak-
ing, as learners see that they can indeed speak English, confi-
dence grows and with it the ability to sustain English speaking
over more protracted periods of time.

The results for the “system” were instant and comprehensive
in my experience, but it would be naive to suggest that the
same scope of success would be enjoyed across the board.  The
world of the magical formula for solving the problem of the
lack of English speaking in middle and high school lessons is
undoubtedly a dream world.  Having stated this, I do believe
that introducing such a scheme into our classes at this level
makes good sense; although it may produce differing levels of
results, all of those results will be positive ones: a reduction in
Korean “speak” on the one hand and an increase in English
production on the other, both contributing to an overall
improvement in English oral skill.  If such an outcome can
ensue I maintain that introducing this well-aimed motivation
plan, as a key to opening up spoken English in our middle
school and high school classes, will prove a worthwhile and
rewarding project for us all.
.



13

June  2006 �

I. 40th IATEFL International Conference in Harrogate
The International Association of Teachers of English as a

Foreign Language (IATEFL) was founded in the United
Kingdom in 1967, and now has over 3,500 members in 100
different countries throughout the world.  The IATEFL orga-
nizes one of the largest research conferences in the area of
English education in April every year for leading academics
and practitioners to exchange their ideas with fellow profes-
sionals from all areas of ELT.

▲ Tessa Woodward gives the President’s address and opening   
announcements in Harrogate 

This spring’s annual conference was formally opened by the
IATEFL president, Tessa Woodward, in Harrogate on the 8th
of April and, over a period of four days 1,500 participants from
over 70 countries enjoyed traditional English hospitality.
Activities included well over 300 scheduled presentations, a
full day of workshops with in-depth discussion of specific top-
ics, and many special social occasions and exhibitions.  

II. Swan, Coates, Kubota, and Peker Chair Plenary
Sessions

The four plenary session chairs for the conference were

Michael Swan, Jennifer Coates, Ryuko Kubota, and Bena Gul
Peker.  Michael Swan is the author of numerous books, includ-
ing Grammar (in the Oxford Introduction to Language Study
series) and Practical English Usage (Oxford University Press).  

In the conference’s opening plenary session, Swan presented
“The Input to Language Learning: Two Out of Three Ain’t
Good Enough,” contending it is time to reconsider current lan-
guage-teaching theory.  He shared his views on the importance
of balanced language-teaching approaches.  In fact, he suggest-
ed some practical ways for achieving a proper balance of all
three types of input: namely, extensive, concentrated, and
analysed.  The first plenary session constituted a candid dis-
cussion regarding the rationale behind promoting well-bal-
anced language-teaching approaches.  

The second and the third plenary sessions, chaired by
Jennifer Coates and Ryuko Kubota respectfully, also provided
a number of valuable ELT lessons for delegates.  In particular,
in the second plenary session, Coates discussed the relation-

K A T E  F O R U M

IATEFL 2006

Young Ok Jong 
(University of Warwick)

Special Report 
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ship between gender and humor in our everyday talk.  Coates
demonstrated some interesting aspects of her theoretical point
of view on masculine and feminine identities in daily conver-
sation using humor.  The final plenary session, chaired by
Bena Gul Peker, entitled “The Spirit of the Dance: Taking One
Step Further,” emphasised the importance of communication
strategies and the act of communication by using dance.

III. Latest ELT Trends in IATEFL 2006 Conference: Key
Sessions

IATEFL 2006 provided over 300 scheduled presentations,
workshops, and roundtable discussions in many different areas
at ESL and EFL teachers’ instructional and institutional levels.
In particular, it was an excellent opportunity for delegates to
consider the latest research findings related to the development
of communicative competence and writing in the teaching of
English.  

�Writing & Grammar
Anthony Bruton reviewed the existing debate over the nega-

tive impact of teacher language-focus feedback on L2 writing
and proposed the importance of teacher decisions when teach-
ing writing.  Michael McCarthy and Ronal Carter from the
University of Nottingham presented “Things You’ve Always
Wanted to Know about English Grammar.” They analyzed 10
years of corpus data of written and spoken language and
demonstrated a pattern analysis to show the differences
between written and spoken English, grammatically “wrong”
but very common for native speakers, and particular patterns
that occur in particular contexts and genres.

� Critical Approaches to Culture in ELT
The conference also offered multiple opportunities to under-

stand not only English language teaching but also cultural
issues better.  For example, Ryuko Kubota from the University
of North Carolina, USA, emphasized the complexity of culture
instead of uncritically endorsing essentialized culture.  She
argued that we should consider not three P’s (perspective,
practices, products) culture but four D’s (descriptive, diversity,
dynamic, discursive) culture in order to help teachers in teach-
ing a second/foreign language regardless of the context.  

� A Different Ball Game
Penny Ur from the Oranim Academic College of Education,

Israel, argued that many academics and practitioners today
support task-based teaching methodology and have abandoned
traditional language teaching.  However, she pointed out that
this did not necessarily mean one methodology was perfectly
correct and the other was wrong.  In other words, it would
depend on classroom circumstances, the level of the students’
English ability, and the students’ motivation to learn.  The two
approaches now co-exist and influence teaching practices in
different ways across a range of contexts.

IV. Multiple Experiences at the IATEFL 2006 Conference
A writing symposium took place on the last day of the

IATEFL 2006 conference, chaired by Jane Miliander (Karlstad
University, Sweden), and showed a specific example of chil-
dren’s writing development in Sweden.  It was very interesting
to see how 11-year-old Swedish students have developed their
writing skills over the periods of time of 1989, 1995, and
2003.  One of the sessions I was very much inspired by was
that of Zehang Chen who investigated the practice of interac-
tion in three classrooms in Chinese primary schools.  She
made an insightful presentation by discussing the provision of
input and output through the classroom interaction that was
most likely to bring about changes in practice.  

After the session, I came to understand why many of my
Chinese classmates in CELTE (Centre for English Language
Teacher Education), University of Warwick, did not hesitate to
speak without being overly concerned about mistakes they
might be making.  Chinese teachers encourage students to
learn and use English through speaking.  Even though there
are still 50-60 students per class, they are taught English as a
mean of communication and learning English is considered as
a communicative tool.  I believe this is what is needed to
develop more practical language classes and a better quality of
English education in South Korea.
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From the ESP (English for Specific Purposes) Division of SIGs

Research Perspectives on English 
for Academic Purposes

English is established as the most widely used language of
international communication.  Evidently, it is the predominant
medium for communication in academic settings.  Given this
phenomenon, the study of English for Academic Purposes
(EAP) has received a considerable amount of attention to the
teaching and learning of English in higher educational con-
texts due to its specific approaches such as “identification of
the specific linguistic features, discourse practices and com-
municative skills of target groups, and teaching practices that
recognize the particular subject-matter needs and expertise of
learners” (Hyland, 2002, p. 385).  

Flowerdew and Peacock’s book, Research Perspectives on
English for Academic Purposes, provides an overview of
research in EAP and is likely to appeal to both researchers and
practitioners teaching a course in higher educational institutes.
The purpose of the book is to highlight the key issues in EAP
research and to demonstrate theoretical issues and pedagogical
concerns of EAP.  The wide-ranging collection of 25 articles
provides a comprehensive survey of research issues as well as
pedagogical applications of such research in EAP.  This book
is organized into two parts.  Part I, Issues in ESP, discusses
theoretical and practical issues that researchers and practition-
ers are concerned with, and Part II, The EAP Curriculum, cov-
ers a variety of issues including the planning, implementation,
and evaluation of the EAP curriculum.  

Each part begins with a short introductory chapter by the
editors.  Issues included in the first part of the collection are as
follows: EAP and language planning, EAP-related linguistic
research and pedagogy, the concept of international scientific
English, the effects of discipline specificity, issues of power
and difference in ESL academic writing, the notion of dis-
course community, and EAP assessment.  Flowerdew and
Peacock’s introductory chapter, Issues in EAP: A preliminary
perspective, provides an overview of the key issues in EAP
including the global need for English, types of EAP, various
perspectives on course design, or collaboration with subject
specialists.  Following the chapter by the editors, the second

chapter by Chris Kennedy sheds light on the growth of English
as an international language and puts emphasis on the need for
English in academic situations.  

The next two contributors are devoted to the topic of EAP-
related linguistic research and EAP pedagogy.  Swales points
out that most research in EAP has focused on genre analysis of
research articles, but there has been interest in other genres
such as lectures and oral presentations.  Paltridge in his chap-
ter, Linguistic Research and EAP Pedagogy, focuses on the
application of EAP research.  He reviews the various methods
of teaching academic genres and presents a case study of how
he incorporates the findings from linguistic research into the
teaching of academic writing.  

In the final chapter in Part I, EAP Assessment, Brindley and
Ross provide an overview of issues in EAP assessment.  The
first part of the paper reports the debates concerning the use of
international proficiency tests such as TOEFL as criteria for
purposes of evaluating individual proficiency and attainment.
In the next part of the paper, they address issues of achieve-
ment outcomes in EAP listening programs and their relation-
ship to TOEFL listening scores, and presents an empirical
study of English language learners in Japan.  The chapter con-
cludes with implications for program evaluation.  

Part II, The EAP Curriculum, covers a variety of key issues,
including need analysis, EAP syllabus design, team teaching,
grammar in content-based instruction, language learning
strategies, the teaching of reading, speaking, listening, writing,
study skills, and assessment.  This part also discusses method-
ological issues on the basis of empirical case studies and offers
the pedagogical implications of EAP curriculum.

Part II also begins with an introductory chapter by the edi-
tors.  This first chapter discusses key aspects of the EAP cur-
riculum such as needs analysis for EAP, syllabus design, the
roles of the EAP teachers and the learners, teaching methodol-
ogy, assessment, and program evaluation.  In the next chapter,
Twenty Years of Needs Analyses, Braine reports his personal
journey when he conducted need analysis for twenty years in
Asia and the U.S. and describes how his approach has evolved.
Early need analysis simply sought to get a rough idea of the
learners’ goals of learning English by using questionnaires
techniques, and ignored what the learners need to know.  In his
chapter, he emphasizes the importance of using authentic
materials in conducting need analysis in order to discover what
learners actually require in academic courses.  He also discus-
es some obstacles and the challenges of conducting EAP needs
analysis in such different contexts.  

As one of the effective options for the EAP curriculum, the
team-teaching approach is discussed by Tony Dudley-Evans.

Eunsook Shim
(Sangji University)

Book Review
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He describes three levels of cooperation: co-operation, collab-
oration, and team-teaching in EAP.  The first level, co-opera-
tion, involves getting information from the department such as
the content of the courses or the expectations of the depart-
ment.  The second level, collaboration, involves working
together with the language teacher and the subject teacher out-
side the classroom in order to develop the EAP curriculum.
The third level, team-teaching, involves the language and sub-
ject teachers working together in the same classroom.  On the
basis of his experience at the University of Birmingham in the
UK, he points out that the team-teaching approach can be
more effective on the basis of collaboration outside the class-
room and integration of the EAP course with the subject
course.  However, it needs to be noted that this team-teaching
approach might not be successful in other contexts.  The key
part of the success of team-teaching in an EAP class, as he
puts it, can be the relationship between the three parts as
shown in the following figure (p. 228):

For the success of team-teaching, three things need to be con-
sidered:

1. the role of the subject teacher and the language teacher
needs to be clearly defined;

2. the demands made on the time of each subject teacher can
be relatively limited; and

3. the subject teacher and the language teacher respect each
other’s expertise and professionalism.  

Since a language teacher3 may not have sufficient knowledge
in the specific discourse compared to a subject teacher, the
role of the subject teacher in implementing the EAP curricu-
lum can be crucial.  Another key part of the success is to
encourage English language learners to play a more active role
in the course.  

In Chapter 15, Brinton and Holten argue that content-based
instruction (CBI) is an effective method of delivering EAP
instruction because it provides a meaningful context for the
teaching of language.  A central issue of Brinton and Holten’s
chapter on grammar instruction in CBI is the use the authentic
source materials typically used in academic courses.  

However, content-based curriculum in an EAP setting can be
challenging and needs to be carefully planned.  Undoubtedly,
learners’ familiarity with academic vocabulary is a vital part of
success in academia.  Coxhead and Nation propose to devise
lists of academic vocabulary which are commonly used in aca-
demic texts and to conduct more research on “the way the par-
ticular words behave in certain subject area and the general
discourse functions of academic vocabulary” (p. 267).  By
focusing attention on academic vocabulary, EAP learners can
improve the skills of academic reading or writing and can be
prepared for their entering academic disciplinary communities,
in which they are seeking membership.  In the next chapter,
Peacock reports on an investigation into the use of language
learning strategies and their relationship to proficiency in EAP
classes.  

Next five chapters (19-23) are focused on the four skills of
writing, reading, speaking, and listening in academic settings.
The authors of those chapters aim to find appropriate teaching
methodologies to assist teachers working in higher education.
In her chapter on EAP writing, “Teaching Writing for
Academic Purposes,” Ferris begins the chapter by reporting
major issues in academic writing including the similarities and
differences between L1 and L2 writing, the debate over disci-
pline-specific versus general purpose EAP instruction, the role
of response to students writing, the role of error correction,
and the assessment of student writing.  In the second part of
the chapter, she describes a case study that investigated
teacher comments, error correction, and the effects of differ-
ences in student ability and different types of assignments in
an academic writing context.  A central issue of Ferris’ chapter
on EAP writing is that a teacher’s comments on students writ-
ing are of great importance to academic English learners.
Robinson and his colleagues in their chapter, “Development of
EAP Oral Discussion Ability,” focus on the issues of develop-
ing EAP speaking skills.  They first summarize findings from
previous EAP research that have focused on speaking skills
required at the university level.  The second part reports on an
empirical study of oral discussion skill development.  They
argue that it is important to develop not only conversational
management skills such as turn-taking but also paralinguistic
skills such as appropriate eye contact and gestures.  They sug-
gest two approaches to EAP course design: skill-based and
task-based.  The last two chapters (24-25) cover studying
skills in EAP classes and EAP learners’ autonomy in universi-
ty contexts.  Lynch, for instance, reveals insight into the issues
involved in learner autonomy, reporting on a long-term project
in EAP learner development at the University of Edinburgh.  

Throughout the book, a great variety of research and peda-
gogical issues in EAP was discussed.  The greatest strength of
this book is its wide-ranging collection from leading scholars
in the field.  Unfortunately, each chapter is rather short and
requires offering a discussion of EAP-related issues more in
depth.  Although more discussion of issues in EAP still
remains to be done, this volume provides an introduction to
the area of EAP research.  Readers will find the book helpful
to get a glimpse of the field.  Certainly, this book can be a ref-

3) Kroll (2003) notes that ESL/EFL teachers need to develop two distinctive
types of knowledge: foundational knowledge (subject matter content that
serves them as professionals) and procedural knowledge (ideas and tech-
niques that will shape specific lesson plans for their students).
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erence source for researchers or curriculum developers work-
ing in institutions of higher education.  At the same time, this
book can assist EAP practitioners to develop a rich understand-
ing of the field to be able to make the best possible choices in
the classroom.

References

Hyland, K.  (2002).  Specificity revisited: how far should we
go now? English for Specific Purposes, 21, 385-395.

Kroll, B.  (2003).  Exploring the dynamics of second language
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From the Teacher Development Division of KATE SIGs

Choosing Your Coursebook* 

Book Review

The field of EFL materials analysis and evaluation has been
considered theoretical to English teachers.  It seemed difficult
for them to find what and how to look into the materials in
order to utilize them in their classrooms because they did not
have any practical guidance.  Recently, EFL researchers and
practitioners in Korea have begun to recognize the importance
of developing, analyzing, and evaluating materials.  

Redesigned and rewritten from the earlier book Evaluating
and Selecting EFL Teaching Materials, Choosing your
Coursebook (1995) is one of the few books that intends to be
practical and accessible for teachers and teacher trainers to
make sure that they have made the best possible choices in
choosing their course materials.  It will particularly be of inter-
est for teacher trainers because materials evaluation has been
considered important in a teacher training course.  

This book can be divided into four parts.  The first part pre-

sents an overview of the essential rationale and guidelines in
analyzing, evaluating, and selecting coursebooks.  Chapter 1,
Selecting coursebooks—the essentials, introduces the different
levels of materials evaluation, defines the role of coursebooks,
and provides a list of criteria for coursebook evaluation and
selection for teachers to help draw up their own checklists
according to their priorities.  In Chapter 2, the stages of materi-
als selection are described while focusing on the third stage of
the process, evaluation.  Taking the purpose of the materials
evaluation into account, the guidelines for materials evaluation
are provided in this chapter.  In order to illustrate how the
guidelines work in practice, an actual coursebook is investigat-
ed as an example, which I considered the best feature of this
book.    

The second part categorizes the different components of a
coursebook and looks into each of them in detail, providing a
detailed guideline for designing classroom activities.  Chapter
3 looks through the coursebook as a whole package.  Chapter 4
concerns the language content in the coursebook, that is, what
is being taught.  A long train of checklists for evaluating gram-
mar, vocabulary, phonology, discourse, appropriateness, and
varieties of English in a coursebook is provided with specific
examples in this chapter.  Along with these lists, this chapter
emphasizes the features of good language learning activities of
each category that will help teachers design their own class-
room activities with their materials.  These lists will also be
extremely helpful for those who are in need to develop their

Mi-Kyung Kim 
(Korea Institute of Curriculum and
Evaluation) 
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own checklist for choosing course materials.  Chapter 5 identi-
fies different approaches to syllabus design and explains how
the content of the coursebook has been selected and graded
based on these views.  While Chapter 4 focuses on the lan-
guage content, Chapter 6 centers on the language skills in gen-
eral coursebooks.  Again, a checklist and specific examples
are provided for readers to understand how the list for each
language skill can be applied in evaluating the material.  This
chapter will be particularly helpful for teachers to design their
own classroom activities.  In Chapter 7, issues in dealing with
topics, social, and cultural values in the coursebook are pre-
sented.  It adds the author’s case study of six coursebooks at
different levels investigating their topics, characters, social
relationship, interactions, and expression of personal feelings.
It provides an overview of social and cultural values of the
coursebook that have unconsciously or consciously affected
its users.  Chapter 8 shows what to focus on the principles and
approaches of a coursebook.  It was noteworthy to look at the
general principles after investigating their subcategories such
as skills or topics.  Chapter 9 provides an opportunity for
teachers to revisit their roles with a checklist for evaluating a
teachers’ book.    

The next part, Chapters 10 and 11, deals with coursebooks
with special purposes such as communicative coursebooks and
ESP materials.  It explains the main features of these books
and adds checklists to evaluate them so that teachers can
choose according to their needs.  A checklist for ESP materi-
als will be particularly helpful because it has received increas-

ing attention in the field in Korea.  
After choosing a coursebook, teachers need to decide

whether to adapt the material for their classroom use.  The last
chapter explains the purpose and methods of adapting materi-
als with specific examples.  As you can see, this book is full of
specific examples from actual coursebooks, which will help
teachers see what to focus on when evaluating a coursebook.      

I have used this book in my graduate course “Materials
development and teaching methods.” Students seemed to feel
the language and the content of this book easy to understand.
With this book, students, who were mostly in-service EFL
teachers and pre-service teachers, could develop their own
checklist in choosing the best possible coursebook.  In addi-
tion, students were able to analyze the exercises or activities in
detail, keeping their purposes in mind.    

Some critics may maintain that this book deals with superfi-
cial elements in evaluating EFL materials because it provides
only a brief introduction of terms that teachers will face in
evaluating materials for their own course.  However, I do see
the value of this book for EFL practitioners in choosing their
coursebooks and designing their own courses.  

* First published in 1995 by Heinemann.  
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I have been teaching young kids in kindergarten for more
than four years.  The reason I have been doing this is that I
want to share my vivid experience of teaching young kids with
my college students who are preparing to be kindergarten
English teachers in the future.  Although the Ministry of
Education and Human Resources Development maintains a
negative policy on teaching English to kindergarteners,
English teaching in that field is widespread in this country.  It
seems to be irrevocable.  Now it is high time we consider tak-
ing the proper steps to train professional kindergarten English
teachers, and lay a suitable course for our country’s early
childhood English education.  As a field teacher who has expe-
rienced young children’s English language learning for a long
time and a professor who has been training future teachers, I
have been hungry to find proper resources; and so I discovered
this book on the bookshelf of the teachers’ resources corner in
a bookstore.

The authors, Vanessa Reilly and Sheila Margaret Ward, were
both teachers with long experience in teaching young learners.
Now, Vanessa Reilly is a teacher trainer in Seville, Spain, and
Sheila M. Ward works for the British Council in Portugal.
Alan Maley, Series Editor for the Oxford Resource Books for
Teachers, perceived the growing demand for teaching English
to young kids worldwide in private lessons and kindergarten
education.  He also recognized and said that there is a “crying
need for the professionalization” of this new field of language
teaching.  Drawing on the authors’ long extensive teaching
experience, they published this book to offer a framework of
support for pre-service teachers or additional materials for all
groups of teachers who are dealing with young learners in EFL
and ESL situations.  I have been using this book when prepar-
ing lessons for kindergarten children, practical activities for
elementary school children, and practical resources for pre-ser-
vice and in-service teachers.

This book is divided into six chapters: “The Creative
Classroom,” “Basic Language Activities,” “All about Me,”
“Number, Color, and Shape,” “The World around Us,” and
“Festivals.” Before reading the first chapter, I propose that you

read the “Introduction,” which provides essential information
to understand characteristics of young learners, and their
development and language learning.

All activities in the six chapters are presented with sugges-
tions for suitable age, approximate time needed, aims to be
achieved, descriptions of what is happening in the class, mate-
rials needed, preparation, stages of the lesson in class, follow-
up activities, variations that can be adapted, and comments
about the activity.

Chapter 1, “The Creative Classroom,” suggests how to orga-
nize and manage the classroom creatively.  As I read through
this chapter, I kept nodding my head because I had been think-
ing the same thing.  Through my long period of teaching
young kids, I had experienced with my whole self what this
book was saying in the first part of Chapter 1.  It says,
“Although children might seem to have no trouble understand-
ing and using the language being presented, this does not mean
that they have learnt it, and only repeated exposure and recy-
cling over many lessons will ensure that they are able to use
the language independently.  Fortunately, young children like
what is familiar and want the same story, song, etc., again and
again.” I have been claiming that because of this characteristic,
young kids acquire the language they are exposed to effective-
ly, easily, and in a fun way.  This chapter not only presents
ideas for practical classroom organization and management,
but it also suggests types of activities using storybooks, videos,
songs, chants, rhymes, music, arts and crafts, organized games,
and pretend play.  The ideas for building materials for story
time are very useful.  I specially agree when it says that, “we
need to revert to time-honored storytelling skills and use visual
aids, dramatic tone of voice, mimicry, gesture, and mime to
bring the story alive....  Even though modern children are
brought up on a diet of television, they still enjoy the human
contact of a real live person telling them a story.” I used to tell
stories using big books, felt boards, and real objects.  Young
kids enjoy the story time a lot, and they look forward to seeing
what story the teacher has brought this time.  This led to me
look for new ideas, and I found out in this chapter the idea of
creating a shadow-play theatre using an overhead projector and
a bed sheet.  “Feeding the Class Monster,” creating a class
monster to which the children could feed words that they have
learned, seems to be very useful even for elementary school
children.

Chapter 2, “Basic Language Activities,” has many activities
which seem like games to children but which practice basic
language.  They divide activities into “lively” and “calming”
activities, emphasizing the importance of both types of activi-
ties, doing move-around activities and being able to sit down,

From the Teaching Young Learners Division of KATE SIGs

Very Young Learners

Book Review

Jeong-Mee Song
(Chungju National University)
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saying that they are important parts of the children’s develop-
ment.  Thus, teachers can choose activities and balance both
aspects when planning lessons.  I used lively activities a lot in
my classroom, but I haven’t tried calming activities yet.  It was
not easy for me to let them just sit down and do quiet activities
for the short 30-minutes lesson time.  But kindergarten class-
room teachers and elementary school teachers can try the
calming activities presented in this chapter.  While I was read-
ing through this chapter, I felt that the activities suggested in
this chapter could be well used in the elementary school class-
room rather than in the kindergarten classroom.  At first,
kindergarteners in my class were not confident in speaking
English; so I had to adapt these activities as TPR activities so
that they went on smoothly without the children always paus-
ing before saying something.

Chapter 3, “All about Me,” concentrates on children and
their immediate surroundings: family, food, toys, likes and dis-
likes.  They put emphasis on the children themselves and their
likes and dislikes, and a little on the family because of diverse
family situations.  They present familiar songs and chants with
music and pictures, games, stories, and arts and crafts activi-
ties.  Games like “Step Forward” and “Change Places” would
be very useful in elementary school classrooms.  I used them
with my college students, and we had fun and were refreshed.
They also present the famous story, “The Gingerbread Man,”
with the idea of storytelling, games, arts and crafts, and even a
cooking recipe.  This book offers photocopiable gingerbread
man pictures in the back, so you can use them when your class
does some arts and crafts, games, and TPR activities.  But it is
not enough for storytelling.  Although you tell them the story
with dramatic tone of voice and gestures, it is not easy for
young children to understand the story.  Since this book
doesn’t present other visual aids, you have to find other ways
to make your own visual aids.  I made a felt storyboard with
cut-out figures of story characters which I found in other sto-
rybooks.  I like the way this book suggests how to tell the
story with gestures along with the story itself.  I read the story
in advance and practice telling it.  It was a true success.  The
children loved the story and they even took part in the story
themselves, shouting: “Run, run, run as fast as you can.  You
can’t catch me.  I’m the gingerbread man.” I also made a pup-
pet story and let children play with it.  I heard that children
told the classroom teacher that they liked the gingerbread man
activities a lot upon graduation day.  

Chapter 4, “Number, Color, and Shape,” provides fun activi-
ties with songs, games, and stories which help children to
develop skills needed for numeral, literary, and aesthetic abili-
ty.  To tell the truth, I had difficulty learning songs by reading
music without a CD or tape.  One shortcoming of this book is
that it has no tape to learn songs.  Thus if you have difficulty
reading music, you may want to just skip the songs which you
are not familiar with, which I used to do.  But I love to use
games such as “Please, Mr.  Crocodile” and “What’s the time,
Mr. Wolf?” in my kindergarten classroom and college class-
room.  This chapter provides more color related activities than
number related ones.  I discovered that kindergarteners,
depending on their cognitive level, can count up to 1,000 in

their native language.  Reflecting their cognitive level and
physical development, I tried ball bouncing, jump roping, and
hula-hooping.  The result was beyond my expectations.  Once
I tried, I had to begin lessons by giving some of them the
chance to try one of these activities.  Children who practiced
them at home wanted to show their improvement in class.
Sometimes their parents wrote comments on the homepage.
Since I counted in English, they listened to English-counted
numbers a lot.  After finishing counting, I gave them a chance
to think about the numbers.  For example, one student bounced
the ball 50 times; then I asked, “Fifty times, what is fifty in
Korean?  One, two, three ...  ten, eleven, twelve, thirteen ...
twenty, thirty, forty, and fifty.  What is fifty in Korean?”
Children were eager to guess what it was.  Finally, when they
found out what the number was in Korean, they were usually
amazed.  In this way children can develop both a counting
skill and ball bouncing skill.

Chapter 5, “The World Around Us,” deals with the topics
that children come into contact with in the world around them,
such as traffic lights, the weather, animals, shops, and going to
the doctor.  Teachers can choose topics that relate with what
children are learning in kindergarten.  Since classroom teach-
ers will usually decorate the classroom with what they are
learning, English teachers can take advantage of it.  Again
without CD or tape, you might just skip the topics.  But if you
take some time to read them carefully, you can find interesting
activities and create your own TPR activities and finger plays.
Although I couldn’t try arts and crafts activities suggested here
in my class, I like the ideas of making weather mobiles, rain-
drop people, and spiders.  I particularly like the spider which
can be made with a paper cup.  If you make a hole in the bot-
tom of a cup and thread the elastic through and tie a knot at
one end, you can make the spider go up and down.

Chapter 6, “Festivals,” provides good activities through
which children can experience English speaking countries cul-
tural events, such as Christmas, Easter, and Carnival.  Still I
felt that some of the activities are difficult to adapt to my class
with my short class time, but I want to try Easter related activi-
ties such as “Can you find the eggs?” “Egg and spoon race,”
and the story, “Why do rabbits have long ears?”

I have introduced this book by describing how I used it in
my class.  Since the authors wrote this book from their long
experience of teaching young children, it has lots of practical
activities which can be used in the classroom.  I especially
love how they describe children’s characteristics, which I have
to agree with, and at which I kept nodding my head.  I suggest
that you read “Introduction” and “The Creative Classroom”
chapters with care.  Although this book aims at three- to six-
year-old very young learners, some activities are not directly
adaptable to our situation.  But if you don’t give up at once
and take the time to read carefully, you can find a way to adapt
them to your situation.  Lots of the activities can be adapted to
the elementary school English classroom, especially first and
second grade.  This book can be used as a course book, if your
students finished a basic English methodology course and
want to become teachers who will teach in a kindergarten and
elementary school, because this book includes comprehensive
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activities for young learners such as songs, games, chants, arts
and crafts, and stories.  Also, further reading in the back of the
book is useful.  You can refer to other teachers’ resource books
suggested there to get more ideas and use storybooks, cas-
settes, and videos in your classroom.

There are two weak aspects which can make it harder for us
to use this book.  As I mentioned above, no CD or tape is pro-
vided so that it may be difficult to learn songs.  The other
aspect is that there is not enough visual aid for storytelling, so
that you have to make visual aids yourself using your own
imagination or copying pictures from other storybooks.  

It looks like English education will be extended down to first
and second grade students in elementary school in the near
future.  In order to face this new situation, we need to be well
prepared.  This book could offer appropriate ideas how we
should train teachers.
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■■ General Affairs

Changes in Membership Fees
1. Individual membership: The initiation fee is now 30,000

won and the annual membership fee is 30,000 won.
2. Library membership: The initiation fee is now 130,000 won

and the annual membership fee is 100,000 won.
3. Overseas individual membership: The initiation fee is 100

U.S.  dollars and the annual membership fee is also 100 U.S.
dollars including postage.   

4. Overseas library membership: The initiation fee is 100 U.S.
dollars and the annual membership fee is 100 U.S.  dollars,
which includes postage.   

■■ Publications

Contributions to the KATE Journal 
Contributors are advised to use MS WORD for their sub-

missions, and submit them electronically to the new editor-in-
chief.  The REVIEWING FEE for the contributed article,
70,000 won (U.S.  $60), should be paid in to the KATE bank
account (Choheung Bank  366-01-069405, in the name of the
KATE) before the article transmission, and notification of pay-
ment should be sent, again by e-mail, to both the editor-in-
chief and the treasurer.  Notice of receipt will be e-mailed to
contributors.

After a careful and thorough review of the contributed arti-
cles by our editorial committee, all the contributors will be
informed about the results of their article review by e-mail as
well.  Those contributors whose articles have finally been
selected for publication in English Teaching are then required
to pay a PUBLICATION FEE, 100,000 won (U.S.  $80).  (If
the reported research is supported or subsidized financially by
sponsors, the fee is 200,000 won.)

The first printed galley will be posted to each contributor,
and it is the author's responsibility to proofread and correct it
where necessary. (Negligence in proofreading and correction
of the first printed draft may result in being excluded from the
journal upon final publication.)

Call for Papers for the KATE Journal
Submissions to the KATE journal should be papers that have

never been published in any form at home or abroad.  They
should be related to research on theoretical and practical issues
in EFL/ESL learning, teaching and testing.  All submissions
are strongly advised to include relevant pedagogical implica-
tions.

A candidate paper should be no more than 25 double-spaced
pages, including an informative abstract of not more than 200
words.  It should conform to the style guidelines of the
American Psychological Association. (See details at the end of

the winter issue of the journal, Volume 55.)  The deadlines for
each issue are:
�Spring issue → December 1st            
�Summer issue → March 1st
�Fall issue → June 1st                   
�Winter issue → September 1st

■■ KATE 홈홈페페이이지지 새새단단장장 안안내내

KATE 홈페이지가 새단장을 했습니다. 지난 번 홈페이지보다 새로운 서비

스를 많이 확충하여 개선했으니 많은 방문과 이용 바랍니다. 새로운 홈페이

지의 주소는 www.kate.or.kr이며 먼저 로그인을 하셔야 중요 서비스를 이용

하실 수가 있습니다. ID와 password를 모르시는 회원께서는 먼저 이름과 회

원 가입 당시 이메일주소를 입력하시면 메일로 알려드립니다. 혹시 이메일

주소를 모르시는 회원께서는 학회 총무이신 김 영태 교수님 께 문의하시면

되겠습니다. (kimyt@jnue.ac.kr)
로그인하셔서 회원들이 이용하실 수 있는 서비스는 다음과 같습니다.

1. Member Search (회원들을 검색하여 메일주소 및 연락처를 알 수 있습니

다.) 
2. My Info (자신의 정보: 직장명이라든지 전화번호, 이메일 주소 등을 변경

할 수 있습니다.)
3. Kate Article DB의 게시물들을 다운로드 받을 수 있습니다.
4. 논문 접수시 회원정보를 일일이 입력하지 않아도 저장되어 있는 자신의

정보가 자동으로 입력되게 됩니다.

Reports from the Council

KATE News
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■■ Publications
�최연희, 전은실 (이화여자 대학교 영어교육학과). [2006년 3월]. 영
어 읽기 교육론: 원리와 적용. 한국문화사.

�안 옥모 (경희대학교 호텔 관광 대학). [2005년 12월]. Post Office
English. 경희대학교 출판부.

■■ Other News
�김현주 (University of Iowa). 2006년 3월 1일. 단국대학교 영어영
문학과 전임강사로 임용됨.

�정우현. 2006년 3월 1일자로 선문대학교 영어학부에서 영남대학
교 영어영문학과 부교수로 이동.

■■ New Members —— Welcome!
이춘화(국민대), 하미나(국립경찰대), 성은경(사이버외대), 권보

영(Michigan State U.), 김성중(청주대), 이희경(연세대), 정희정

(조선대), 최정숙(용인대), 제주교대도서관(기관회원), 국제영어

대학원대학교(기관회원). 송민영(U. of Mississippi), 박미숙(U. of
Mississippi), 이정은(창원용남초), 마지현(U. of Hawaii at Manoa)

Upcoming Events: 2006

JUNE
Jun. 15-16. BAAL/CUP Applied Linguistics Seminar. University of

Leeds, UK. Website: http://www.baal.org.uk/semi-
nars_2006.htm

Jun. 23-24. KATE 2006 Annual International Conference. “Beyond
the Horizon: Extending the Paradigm of TEFL.” Hanyang
University. Website: http://www.kate.or.kr

JULY
Jul. 5-8. 2006 Applied Linguistics Association of Australia (ALAA)

Conference. University of Queensland, Brisbane, Australia.
Website: http://www.alaa.org.au/

Jul. 29-30. TESOL International Summer Academy 2006.
Sookmyung Women’s University, Seoul, Korea. Website:
http://www.tesol.org

Jul. 31-Aug. 11. 7th Annual English for Specific Purposes (ESP)
Institute. The Indiana Center for Intercultural
Communication, Indiana University-Purdue University,
U.S. Website: http://www.iupui.edu/~icic

AUGUST
Aug. 18-20. The 2006 Asia TEFL International Conference. “Spread-

ing our Wings: Meeting TEFL Challenges.” Fukuoka,
Japan. Website: http://www.asiatefl.org/2006_conference/
conference_presentations.html

SEPTEMBER
Sep. 7-9. BAAL/IRAAL Annual Conference. “From Applied

Linguistics to Linguistics Applied: Issues, Practices,
Trends.” University College, Cork, Ireland. For further
information, please email mconrick@french.ucc.ie or
mhoward@french.ucc.ie

OCTOBER
Oct. 20-22. 4th International Annual Conference of IATEFL, Beijing.

Website: http://www.tefl-china.net
Oct. 28-29. The 2006 Korea TESOL International Conference.

“Advancing ELT: Empowering Teachers, Empowering
Learners.” Sookmyung Women’s University, Seoul.
Website: http://www.kotesol.org/conference/2006

NOVEMBER
Nov. 2-5. JALT 2006 Annual Conference. Kitakyushu, Fukuoka

Prefecture, Japan. Website: http://conferences.jalt.org/
2006/

Nov. 10. TESOL Symposium on English Teacher Development.
Shantou University, Guangdong Province, China. For more
information, e-mail edprograms@tesol.org.

Nov. 27-29. 6th International CULI Conference. “Facing EFL
Challenged.” Ambassador Hotel & Convention Center,
Bangkok, Thailand. Website: http://www.culi.chula.ac.th/

Members in the News
KATE News
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President  회회장장
Byoung-Man Jeon  전전 병병만만
Dept.  of English Language & Literature 
Chonbuk National University
Tel: (063)270-3210 
E-mail: bmjeon@moak.chonbuk.ac.kr 

Vice Presidents  부부회회장장
�Journal Editing & Publication
Jun-Eon Park 박박 준준언언
Dept.  of English Language & Literature 
Soongsil University
Tel: (02)820-0341 
E-mail: pieon@ssu.ac.kr 

�Planning & Coordination       
Junil Oh 오오 준준일일
Division of English 
Pukyong National University
Tel: (051)620-6627 
E-mail: juniloh@pknu.ac.kr 

�Research & Development    
Byung-kyoo Ahn 안안 병병규규
Dept.  of English Education
Chonnam National University
Tel: (062)530-2438 
E-mail: ahnbk@chonnam.ac.kr 

�Public Relations  
Sung-Hee Lee 이이 성성희희
Dept.  of English Education
Chongshin University
Tel: (02) 3479-0352
E-mail: shlee@chongshin.ac.kr

Secretary General 총총무무이이사사
Young Tae Kim 김김 영영태태
Dept.  of English Education 
Jeonju National University of Education
Tel: (063)281-7199 
E-mail: kimyt@jnue.ac.kr 

Treasurer 재재무무이이사사
Jong-hwa Lee 이이 종종화화
Dept.  of English Education 
Jeonju National University of Education
Tel: (063)281-7195 
E-mail: jhlee@jnue.ac.kr 

International Affairs Officers 국국제제이이사사
Rosa Jinyoung Shim 심심 진진영영
Open Cyber University
Tel: (02)3424-0665 
E-mail: edufuture@edufuture.com 

Hikyoung Lee 이이 희희경경
Dept.  of English Language & Literature 
Korea University
Tel: (02)3290-1995 
E-mail: hleeku@korea.ac.kr 

Public Relations Officer 섭섭외외이이사사
Hyunoo Lee 이이 현현우우
Dept.  of English Education 
Inha University
Tel: (032)860-7857 
E-mail: hylee@inha.ac.kr 

Jeong-ryeol Kim 김김 정정렬렬
Dept.  of English Education 
Korea National University of Education
Tel: (043)230-3537 
E-mail: jrkim@knue.ac.kr 

Research & Development Officers
연연구구이이사사
Mi-Jeong Song 송송 미미정정
Dept.  of English Language & Literature 
Seoul National University 
Tel: (02)880-6427 
E-mail: mjs@snu.ac.kr 

Hee-Jeong  Ihm 임임 희희정정
Dept.  of English Language & Literature 
Honam University
Tel: (062)374-9865 
E-mail: hjihm@honam.ac.kr 

Jay Myoung Yu 유유 제제명명
Dept.  of English
Yonsei University
Tel: (033)760-2367 
E-mail: jeyu@dragon.yonsei.ac.kr 

Shin-hye Kim 김김 신신혜혜
Dept.  of English Literature and Language 
Keimyung University
Tel: (053)580-5125 
E-mail: shinhye6@kmu.ac.kr 

Sangjae Kim 김김 상상재재
Ministry of Education & Human Resources
Development 
Tel: (02)2100-6287 
E-mail: kimsjae@moe.go.kr 

Information Officers  정정보보이이사사
Sangki Cho 조조 상상기기
Dept.  of Tourism 
Baekseok College
Tel: (041)950-0464 

E-mail: skcho1961@hanmail.net 

Jintae Chang 장장 진진태태
Dept.  of English Education
Hanyang Cyber University
Tel: (02)2290-2989 
E-mail: jintaecall@hotmail.com 

Editors  편편집집이이사사
Soyoung Lee 이이 소소영영
Dept.  of English Education
Inha University
Tel: (032)860-7856 
E-mail: soyoung@inha.ac.kr 

Hyun-Sook Chung 정정 현현숙숙
International Graduate School of English
Tel: (02)6277-5120 
E-mail: chunghyunsook@yahoo.co.kr 

Deok-Gi Min 민민 덕덕기기
Dept.  of English Education 
Cheongju National University of Education
Tel: (043)299-0823 
E-mail: aspira@cje.ac.kr 

Yong-Yae Park 박박 용용예예
Dept.  of English Language and Literature 
Seoul National University
Tel: (02)880-6100 
E-mail: parky@snu.ac.kr 

Kyungsook Paik 백백 경경숙숙
Dept.  of English 
Hanyang Women's College
Tel: (02)2290-2291 
E-mail: kspaik@hywoman.ac.kr 

Kyu Soo Sun 선선 규규수수
Dept.  of English Education
Gwangju National University of Education
Tel: (062)520-4214 
E-mail: ksun@gnue.ac.kr 

Chongwon Park 박박 종종원원
Dept.  of English 
Cheonan University
Tel: (041)620-9439 
E-mail: chongwon@mail.chonan.ac.kr 

Dong-Ho Kang 강강 동동호호
Dept.  of English Language & Literature 
Dong-eui University                                
Tel: (051)890-1279 
E-mail: youngs@dongeui.ac.kr 

Directory of KATE Officers
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Jihyeon Jeon 전전 지지현현
Dept.  of International Office Management 
Ewha Womans University
Tel: (02)3277-3557 
E-mail: dearjeon@ehwa.ac.kr 

Kyungae Jin 진진 경경애애
Korea Institute of Curriculum & Evaluation 
Tel: (02)3704-3653 
E-mail: kajin@kice.re.kr 

Jaekeun Lee 이이 재재근근
Dept.  of Elementary Education 
Korea National University of Education
Tel: (043)230-3545 
E-mail: jkeun@knue.ac.kr 

Youngsook Kim 김김 영영숙숙
Dept.  of English Education
Chongshin University
Tel: (02)3479-0354 
E-mail: yskim@chongshin.ac.kr 

Dongchul Son 손손 동동철철
Dept.  of English Language & Literature 
Dankook University
Tel: (041)550-3140 
E-mail: dongchul-son@hanmail.net 

Seongwon Lee 이이 성성원원
Dept.  of English Education 
Gyeongsang National University
Tel: (055)751-5619 
E-mail: seongwon@gsnu.ac.kr 

Thomas F. Jernstad
Dept.  of English Language and Literature
Soongsil University 
Tel: (02)820-0339 
E-mail: tfjern@hananet.net 

Auditors 감감사사
Dongil Shin 신신 동동일일
Dept.  of English Language Department 
Sookmyung Women's University
Tel: (02)710-9961 
E-mail: shin@sookmyung.ac.kr 

Sang-Ho Han 한한 상상호호
Dept.  of English and Tourism 
Gyeongju University
Tel: (054)770-5135 
E-mail: singhap@chollian.net 

Editorial Committee Members 
편편집집위위원원
Kyung-Suk Chang 장장 경경숙숙
Korea Institute of Curriculum & Evaluation
Tel: (02)3704-3504
E-mail: kschang@kice.re.kr 

Yung-hwan Kwon 권권 영영한한
Dept.  of English Education 
Busan National University of Education
Tel: (051)500-7317 

E-mail: yhkwan@bnue.ac.kr 

Young-kuk Jeong 정정 영영국국
Dept.  of ELT Materials Development
International Graduate School of English
Tel: (02)6477-5110 
E-mail: young@igse.ac.kr 

Gyeonghee No 노노 경경희희
Dept.  of English Education
Seoul National University of Education
Tel: (02)3475-2432 
E-mail: gyeong@ns.snue.ac.kr 

Jong-Im Han 한한 종종임임
Dept.  of English Education
Ewha Womans University
Tel: (02)3277-2650 
E-mail: jihan@ehwa.ac.kr 

Haedong Kim 김김 해해동동
English Language and Culture
The Catholic University of Korea
Tel: (02)2164-4261 
E-mail: kimhd@catholic.ac.kr 

Youngju Han 한한 영영주주
School of Hotel & Tourism Management
Youngsan University 
Tel: (051)540-7273 
E-mail: yjhan@ysu.ac.kr 

Hyesook Park 박박 혜혜숙숙
Dept.  of English Language and Literature
Kunsan National University
Tel: (063) 469-4332
E-mail: sapark@kunsan.ac.kr

Seonghee Choi 최최 성성희희
General English 
Kyonggi Institute of Technology
Tel: (031)4964-756 
E-mail: schoi@kinst.ac.kr 

Jung Haeng 정정 행행
Dept.  of English Education
Honam University
Tel: (062) 940-5523
E-mail: hjung@honam.ac.kr

Euen Hyuk (Sarah) Jung 정정 은은혁혁
Dept.  of English Language and Literature
Yonsei University 
Tel: (02)2123-2326 
E-mail: junge@yonsei.ac.kr 

Jin-Seok Kim 김김 진진석석
Korea Institute of Curriculum & Evaluation
Tel: (031)711-7492 
E-mail: jskim@kice.re.kr 

Myung-Hye Huh 허허 명명혜혜
Dept.  of English Education
Korea University 
Tel: (02)3290-2355 

E-mail: myunghuh@kuccnx.korea.ac.kr 

Young Shik Lee 이이 영영식식
Dept.  of English
Hanam University
Tel: (042) 629-7415
E-mail: yshlee@hannam.ac.kr 

Shinwoong Lee 이이 신신웅웅
Division of English Language and Literature
Hanyang University
E-mail: shinwoonglee@hotmail.com 

Inn-Chull Choi 최최 인인철철
Dept.  of English Language Education
Korea University
Tel: (02)3290-2358 
E-mail: icchoi@korea.ac.kr 

Yoon Lee 이이 윤윤
Division of Teaching & Learning Research
& Development 
Korea Institute of Curriculum & Evaluation
Tel: (02)3074-3618 
E-mail: ylee@kice.re.kr 

Beom Yoo 유유 범범
Dept.  of English Education
Chungbuk National University
Tel: (043)261-2672 
E-mail: yoobeom@hanmail.ac.kr

Jong-Bai Hwang 황황 종종배배
Dept.  of English Language and Literature
Konkuk University 
Tel: (02)450-3344 
E-mail: jongbai@konkuk.ac.kr 

Eun-Ju Kim 김김 은은주주
Dept.  of English Education 
Ewha Womans University
Tel: (02)3277-2654 
E-mail: ejkim@ewha.ac.kr 

Sung-Yeon Kim 김김 성성연연
Dept.  of English Education
Hanyang University
Tel: (02) 2290-1141
E-mail: sungkim@ihanyang.ac.kr

Kyung-Ae Cha 차차 경경애애
Dept.  of English Education
Hankuk University of Foreign Studies
Tel: (02) 961-4868
E-mail: kaycha777@hotmail.com

Dongwan Cho 조조 동동완완
Pohang University of Science and
Technology 
Tel: (054) 279-2030
E-mail: dongwanc@vision.postech.ac.kr

Kyung-Whan Cha 차차 경경환환
Dept.  of English Education
Chung-Ang University
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Tel: (02)820-5395 
E-mail: kwcha@cau.ac.kr 

Yunsang Jang 장장 윤윤상상
School of Liberal Arts and Education
Korea University of Technology and
Education
Tel: (041)560-1118 
E-mail: ysjang@kut.ac.kr 

Gi-Pyo Park 박박 기기표표
Dept.  of English Language & Literature
Soonchunhyang University 
Tel: (041) 530-1117
E-mail:gipyop@sch.ac.kr

Miae Park 박박 미미애애
Dept.  of English Education
Chuncheon National University of Education
Tel: (033)260-6524 
E-mail: pmiae@cnue.ac.kr 

Jeong-Won Lee  이이 정정원원

Dept.  of English Language & Literature
Chungnam National University
Tel: (042) 821-5333
E-mail: jeonwon@cnu.ac.kr 

Kyung Suk Kim 김김 경경석석
Division of English Language & Literature
Kyonggi University
Tel:  (031) 249-9141
E-mail: kskim@kyonggi.ac.kr

Christopher Brumfit
Southampton Univ., UK

David Carless
Hong Kong Institute of Education

Andrew D. Cohen
Univ.  of Minnesota, U.S.

Richard Day
Univ.  of Hawaii, U.S.

Peter Grundy
Northumbria Univ., UK

Rosamond Mitchell
Southampton Univ., UK

Suchada Nimmannit
Chulalongkom Univ., Thailand

Brian Paltridge
Univ.  of Sydney, Australia

Bernard Spolsky
Bar-Ilan Univ., Israel 

Li Yinhua
Fudan Univ., China

KATE FORUM CONTRIBUTOR GUIDELINES

KATE FORUM welcomes submissions on matters concerning
KATE, English education, and the teaching of English as a for-
eign language.  Contributions of previously unpublished mater-
ial may be made in the following categories:

Feature Articles should be between 1,000 and 3,000 words in 
length and on such topics as EFL methodology, 
policy, materials design, teacher training, classroom 
activities, or research.  Feature articles should be 
only lightly referenced, and contents and findings 
should be particularly applicable to the EFL 
classroom.

Viewpoint should be 500-900 words in length and on any 
issues related English teaching in Korea.

Guest Columns may be submitted by individuals who are not 
members of KATE.  Guest columns should be 
limited to 500-900 words and be on topics 
appropriate for feature articles or on KATE itself.

Reports by KATE vice presidents or other members of the 
executive council may be submitted on major 
activities and events of the organization that are 
planned or have taken place.  Reports should be 
approximately 500 words in length.  Reviews of 
books, CD-ROMs, videotapes and other materials 
related to ESL/EFL should be 500-750 words in 
length.  Reviews should be of recently published or 
released materials that have not been previously 
reviewed in a KATE publication.  

News Items of upcoming events and news about members are 
also welcome.  These should be no more than 150 
words in length.

All submissions should conform to the APA (American
Psychological Association) Style Guidelines and should be
submitted no later than the first day of the month falling two
months prior to the month of KATE FORUM publication (i.e.,
April, July, and December).  Submissions should be made by
e-mail to the KATE FORUM editors.
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Benefits for KATE Members
�KATE is one of the leading academic associations in Korea

interested in research and practice regarding teaching
English as a foreign language (TEFL).  Thus, KATE pro-
vides its members with an opportunity to contribute to and
extend the goals of KATE and English education in Korea.   

�The opportunity to participate in lively, friendly academic
events such as the conferences and other special seminars
and events.  Many new members presenting papers for the
first time at the conferences have opportunities to meet well-
known scholars from around the world and also become part
of a network to develop a professional career in English
education in Korea.  

�Valuable and useful publications: 
□ English Teaching (영어교육), KATE's academic journal,

four issues per year, including two international issues
exclusively in English
□ KATE FORUM, published thrice-yearly, which includes

general and short research articles on English teaching,
news about KATE and conferences, and other events both
domestic and international
□ The edited proceedings of the academic conferences

�For graduate students, the opportunity to benefit from acad-
emic conferences and get a glimpse of the most recent acad-
emic issues

�An opportunity to receive one of the annual Outstanding
Research Paper Awards from KATE

�An opportunity to submit a research paper to KATE's
English Teaching (영어교육), the highest rated English
teaching and learning journal in Korea (rated by the Korea
Research Foundation)

How to Join KATE
Please visit the KATE webpage located at <www.kate.or.kr>,
fill out an online membership form at<www.kate.or.kr /mem-
ber/join.php>, and send your fee to the KATE account:
Choheung Bank (조흥): 366-01-069405.  

Membership Rates
KATE has two membership categories: regular membership
and special membership.  Regular membership is open to spe-
cialists in teaching English, such as teachers, teacher trainers,
researchers, and administrators.  Libraries and publishing com-
panies constitute special members.  The application fee for
regular membership is 30,000 won.  Annual membership dues

are 30,000 won for regular membership and 100,000 won for
libraries and publishing companies.  

Send your fee to the Treasurer through the following account:
Choheung Bank (조흥): 366-01-069405.  For membership
applications, please visit <www.kate.or.kr> and click on the
link “Sign Up” under “KATE Membership” on the middle left.
For further information, please contact the Secretary General at
kimyt@jnue.ac.kr.  For a summary of membership dues,
please refer to the following: 

1.  Individual membership: Initiation fee: 30,000 won, 
Annual fee: 30,000 won.  

2.  Library membership: Annual fee: 100,000 won.  
3.  Overseas library membership: Annual fee: U.S.  $100 

(w/postage).

Joining KATE


